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ABSTRACT

Students with disabilities continue facing many challenges after the enactment of the
National SNE Policy Guidelines by Ministry of Education (MoE) in 2009.This study,
therefore, was to further explore the implementation of National SNE Policy Guidelines
in two selected secondary schools in South West Education Division, Blantyre urban,
based on interpretative paradigm. The study involved 22 participants and it adopted
qualitative methodology to address the issues at hand. Qualitative data was generated
using semi-structured interview, observation and documentary analysis. Data was
analysed using thematic analysis. The findings of the study revealed that secondary
learners continue facing many challenges due to absence of user friendly infrastructure,
understaffed of SNET, inadequate T/L materials and that monitoring is at automobile,
hence partial implementation of NSNEPG. The implication of the study is that the
government should ensure that National SNE Policy Guidelines should be implemented
according to its goal of development .The study concludes that Implementation of
National SNE Policy Guidelines will not be effective unless monitoring and supervision

is done regularly in secondary schools.
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CHAPTER ONE

INTRODUCTION

1.0 Chapter overview

This chapter presents a brief historical background of Special Needs Education (SNE),
inclusive education and National SNE Policy Guidelines. This is followed by the
statement of the problem, purpose of the study, research questions and significance of the

study and the chapter summary.

1.1 Background to the study
1.1.1Special Needs Education Internationally

Every individual has a right to education. This is clearly stipulated in article 26 of
Universal Declaration of Human Rights 1948 (UN, 1948). Successive international
declarations have all emphasized on the need for the international community to commit
itself fully to enabling its citizens to access basic education. It is universally recognized
that the main objective of education is to provide education to all children, where, even
the children with special needs. This draws global attention to the fact that, Education for
All" (EFA) 1s a fundamental human right which cannot be realized without enabling all
people who have disabilities, to access basic education. This is to enable them attain their
full potential and be able to meaningfully contribute and participate in their society

throughout their lives. Making such people access education is important for human

1



capital development for it prepares those who were most likely to be dependants to
become self reliant. However this right has hardly been achieved in many countries
mostly in Africa whereby in some areas the achievement of EFA goals indicates a

declining trend (UNESCO, 2001).

Many children of school going age are still out of school. The 2003 United Nations
Development Programme (UNDP) Human Development Report as reported by Ncube
(2003) showed that about 115 million of the 680 million children of school going age in
developing countries were not attending school. Over 80 million of those children live in
Africa. Just over half of the children who start primary school complete this level (Ncube,
2003). This is supported by the observations made by a G8 2005 correspondent,
McFerran, who reported that one in every ten children in Kenya and in most African
countries, has disabilities and 98% of those children were not in school (McFerran,
2005). In Malawi, despite the government’s order on all regular schools not to reject any
learner, many learners with disabilities face many challenges in their education. There
could be some barriers that hindered them from effective learning. It was necessary to

establish such barriers.

1.1.2 Special Needs Education in Malawi

This section discusses the historical back ground of Special Needs Education in Malawi.

Malawi started Formal education for children with special needs in 1950s with the
establishment of Chilanga School for the blind in Kasungu, Lulwe in Nsanje and Linga in

Nkhotakota by the South African evangelical fellowship. They taught reading, writing



and arithmetic besides mat and basket weaving (Zimpita, 2008). In 1968, The Catholic
Church through Brothers of Mary Immaculate Conception established Mary-view School
for the Deaf in Chiradzulu district. In 1967, students with disabilities were selected for
secondary education. These students were finally included at Nsanje Secondary School,
Centre for Education Research and Training (CERT, 2003, p.22). During the same year,
the Malawi government established Montfort Centre for Special Education and provided
free education for students with disabilities. Montfort Education Centre for the Deaf was
also established in 1971. The Centre offers special Needs Education training for teachers
of the deaf lasting for 12 months. In 1983, itinerant teaching programme came into
operation in Lilongwe and Salima. Pupils with disabilities were included into normal
schools nearest to their homes, and a special needs teacher for those with disabilities
visited the pupils in the schools. This later extended to Chikwawa, Mulanje, Ntcheu,

Blantyre and Rumphi (Chimutu & Makoko, 2007).

Introduction of a Special Needs Education Unit (SNEU) under the Ministry of Education
(MoE) in 1994 facilitated Special Education growth (Kamulaga, 2010). The purpose of
introducing the Special Needs Education Unit was to oversee the implementation of a
SNE Policy Guidelines that emphasised the inclusion of students with disabilities into the
mainstream (MoE, 2009). In 2005, The Special Needs Education Unit was upgraded to
full department now a Directorate of SNE in the Ministry of Education. The effort was to
strengthen the support system of Special Needs Education in accordance with Malawi
Policy Investment Framework (PIF) (MoE, 2000), the Education for All (EFA) strategy

(2004) and the National Policy on the Equalization of Opportunities for People with



disabilities (Ministry Responsible for Persons with Disabilities and the Elderly now
Ministry of Gender, Children, Disability and Social Welfare (Chimombo, 2008). There is
therefore a need for further exploration of implementation of National SNE Policy

guidelines as seven years have passed since it was developed.

1.1.3 Inclusive Education in Malawi
Inclusive Education (IE) is not merely about providing access into mainstream schools
for students who have previously been excluded but rather about overcoming the barriers
to participation of students and the removal of all forms of exclusionary practice from the
learning environment (Mittler, 2000; Kamulaga, 2010). Of all groups that face such
discrimination, students with disability are by far the largest of groups excluded and

marginalised from quality education today (McLaren & Kearny, 2009).

With many countries in the world advocating for inclusive education over special
segregated education, Malawi is not lagging behind (Soko, 2004). In 2006, students with
disabilities were enrolled in what were previously totally segregated and special primary
schools such as Mary View in Chiradzulu was established (Kaliwa, 2008). Government
educational institutions at primary and secondary levels of education enrolled students
with special needs education in regular classes. However, not all schools from primary to
tertiary levels of education were provided with adequate special resources and Special
Needs Education Teachers to teach and support students with impairment (Salmonsson,
2006; Makoko & Chimutu; 2007; Chavuta, Itimu, Phiri Chiwaya, Sikero, Alindiamao,

2008 & Zimpita, 2008).



Malawi Government started providing financial support in order to assist Special Needs
Education institutions with grants in 1967 [for the learning difficulties programme]
(Chimutu and Makoko, 2007). Additionally, the government has shown interest to
improve the situation in SNE through development of various policy documents. The
Malawi Growth Development Strategy-MGDS (GoM Nov 2005), for example, in its key
strategies lists affirmative policies relating to SNE as a key issue. The fact that the SNE is

included in a key policy document like this one is a step forward in addressing SNE.

Again in the documents such as Policy Investment Frame work (PIF, 2001) and the
Education for All (EFA) strategy (2002). The Ministry of Education and Vocational
Training addressed the need to strengthen the support system of Special Needs Education
(SNE). Further to these efforts, the former SNE Department in the MoE Headquarters
was upgraded into a Directorate in 2004. All these efforts are geared towards increasing

access to education for all children, irrespective of their differences.

Malawi is a signatory to a number of global declarations that aim at providing equal
education opportunities to all students with diverse learning needs. One of such
declaration is the Salamanca Statement and Framework of Action on Special Needs
Education (UNESCO, 1994) which advocates for inclusive education and provides the
framework and guidance on the implementation of inclusive education at both
international and national levels. It states that “schools should accommodate all children
regardless of their physical, intellectual, social, emotional, linguistic or other conditions.

This includes students with disabilities and gifted children, street and working children,



children from remote or nomadic populations, children from linguistic, ethnic or cultural
minorities and children from other disadvantaged or marginalised areas or groups”Art.2
(Regular schools with inclusive orientation are the most effective means of combating
discrimination, creating welcoming communities, building an inclusive society and
achieving education for all). The declaration is in tandem with social model of disability
which emphasises the inclusion of students with special educational needs on which the

study is based.

The Social Model dwells much on inclusion of all children with disability and a need for
people with disability to participate in all aspects of life including education (Chappell,

Goodley & Lawthorn, 2001).

1.1.4 The National Special Needs Education Policy Guidelines in Malawi
In 2009 the government of Malawi through the Ministry of Education formulated a policy
guideline entitled National Special Needs Education Policy Guidelines (MoE, 2009)
which draws from the global declarations that advocate the inclusion of children with
disabilities, among others, in the general education system. The formulation of the
National SNE Policy Guidelines was a reform in the Ministry of Education system to
merge general and special education, creating a unified education system (Ministry of
Education, 2007; Chimutu, 2005, Zimpita, 2008; MoE, 2009). This merge of the two
separate systems of education to a reformed inclusive education was not an initiative
taken by Ministry of Education alone. Rather it was a demand by international human

rights agreements, conventions and declarations that education be seen as a fundamental



human right and countries around the globe were to adopt the view of inclusiveness in
their education systems (Smith-Davis, 2002). The worldwide human rights treaties have
now shifted educational rights from something that was traditionally considered for
selective elites only to people with lesser status in the society, particularly those with
disabilities (UNESCO, 1994). In the twenty-first century, countries worldwide have
experienced this shift from general to inclusive education where “all children regardless
of their ability, sex, race, and ethnicity are to learn together in a regular classroom, taught
by a regular teacher” (UNESCO, 1994,p.4).The ratification of Convention on the Rights
of the Child (CRC) in 1993 “legitimised the country’s commitment to the achievement of
the goals of Education for All (EFA) and CRC” (National Research Institute, 2009, p.

43).

The idea of inclusive education was not to “warrant children with disability to gain
placement in the classroom only; it evolved from wider struggles against the violation of
human rights and exclusionary practices experienced by people with disability in the
economic, social, political and cultural aspects of their lives” (Mutisya, 2010, p.28). It
was generally agreed by international human rights treaties that “an inclusive education
was the way to address exclusionary practices that people with disability experienced

over time” (Kamulaga, 2010, p.26)

This National SNE Policy Guidelines identifies eight major components of special needs
education that include: early identification assessment and intervention, advocacy, care

and support, management, planning, and financing; and access, quality, equity and



relevance. Provision of teaching and learning resources, user friendly infrastructure,
training of Special Needs Education teachers, provision of educational facilities with
required supportive Special Need Education service are the major tenets of the policy

area relating to quality (Chimutu, 2005; Zimpita, 2008).

However, a study conducted by Kamchedzera (2010) on the education of pupils with
disabilities in Malawi’s inclusive secondary schools revealed that the implementation of
inclusive education in secondary schools is facing a lot of challenges such as
insufficient teaching and learning materials, lack of specialised and qualified teachers,
and unfriendly / inaccessible infrastructure in some schools. Similar studies conducted by
Kamulaga (2010), Chavuta, Itimu, Phiri, Chiwaya, Sikero and Alindiamao (2008) at
varied educational levels yielded similar findings. In addition, the study by Chavuta,
Itimu, Phiri Chiwaya, Sikero and Alindiamao, (2008) states that environmental and
attitudinal barrier and some other challenges to successful implementation of inclusive
education in Malawi. This study is an extension to these studies with a special emphasis
on the implementation of the National Special Needs Education Policy Guidelines in
secondary schools. Therefore, National SNE Policy Guidelines has to be implemented

according to its purpose of formulation.

1.2 Statement of the Problem
The National Special Needs Education Policy Guidelines emphasise the need for
provision of quality education for students with special educational needs at all levels of

education (MoE implementation guidelines, 2009). The policy guidelines related to



quality, ensure that students with special educational needs access quality education
through: the provision of teaching and learning resources, user friendly infrastructure,
training of Special Needs Education teachers, provision of educational facilities with

required supportive Special Need Education service (p.3)

To ensure SNE services, “government is expected to provide relevant and adequate
resources for the running and management of Special Needs Education in secondary
school and monitor the effectiveness of implementation of special needs education

programmes and other services” (Implementation guidelines, 2009, 2 : iii).

However, seven years after development of the National SNE Policy Guidelines,
secondary school students with special educational needs seem to continue facing many
challenges in their education. According to studies by Rampana (2015), Chimutu and
Makoko (2000), Chavuta, Itimu, Phiri, Chiwaya, Sikero and Alindiamao (2008),
Kamulaga (2010) and Kamchedzera (2010) established that Special Needs Education
Teachers are not enough at secondary school level, there are inadequate teaching resource
material, some students learn without basic learning materials such as Braille, books,
audiological equipment and learning aids. The monitoring of implementation of inclusion
in secondary education is also the challenge as studies on monitoring of the
implementation of inclusive education are scarce. This study was further undertaken to
see if the present practices of inclusive education meet the standard laid down by

statements presented in National SNE Policy Guidelines. This is because enacting a



policy is one thing, while reporting and evaluating the paramount aspects used to gauge
the success or failure of a policy process, is another.

This study could further explore any problems associated with the implementation
process over time. The main purpose of National SNE Policy Guidelines is to create
better conditions to meet the educational needs of students with disabilities in mainstream

educational institutions.

1.3 Purpose of the Study
The purpose of the study is to explore the implementation of National SNE Policy

Guidelines in two secondary schools in Blantyre Urban.

1.4 Research Questions
1.4.1 Main Research Question
The research addressed the main research question:
How are secondary schools implementing National Special Needs Education Policy
Guidelines?
In order to address this main research question, sub-research questions have been

developed.

1.4.2 Sub- Research Questions

1. What does the National SNE Policy Guidelines stipulate about its

implementation?

10



2. How are students with special educational needs (SEN) accommodated in

the selected inclusive secondary schools?

3. Is there any specialised supervision and monitoring for teachers who teach
students with special educational needs?

4. What are the challenges being faced by schools in the implementation of
the Special Needs Education Policy Guidelines and what strategies can be

used to address such challenges?

1.5 Significance of the study
The findings from the study would contribute to the body of knowledge in the sense that
they will provide useful literature on inclusion of students with special educational needs

in secondary schools in Malawi.

The findings from the study would also contribute to policy in the sense that neglected
issues about National Special Needs Education Policy Guidelines would be high
lightened and be used to sensitise the nation. The findings would further assist policy
makers to review the strategies of implementing inclusion of students with special

educational needs in secondary schools.

Lastly, the findings from the study would contribute to practice in the sense that
government might come up with mechanisms to supervise and monitor the special Needs

education teachers.

11



1.6 Definitions of the terms used

SNE: Chavuta, Itimu-Phiri, Chiwaya, Sikero and Alindiamao (2008), defined SNE as a system
for providing a conducive learning environment students who may require extra support in order
to achieve their potential. According to Kamulaga (2010, p.8), “SNE is a specially designed
instruction that meets the unusual needs of an exceptional students.”

In this study SNE is valued as a system that provide appropriate user friendly infrastructure,
teaching and learning materials, appropriate preparation of lessons and teaching in
accommodating students with special educational needs, monitoring and supervising of SNE

teachers.

Assistive Devices: These are appropriate aids, appliances, technologies and other support systems

that facilitate effective learning of students with special educational needs. (Chavuta, Itimu-Phiri,

Chiwaya, Sikero, & Alindiamao, 2008).

SNE Teachers (SNET): A teacher trained to assist students with special educational

needs (Chavuta, et al, 2008)

Visual Impairment: This refers to “weakening or damage of the ability to see”

(Hawkins, 2001, p.206, 221)

Hearing Impairment: It is “weakening or damaging of the ability to hear” (Hawkins,

2001, p.221, 500)

12



Policy: Refers to “a country’s developmental course of action proposed by the
government and submitted as a legislative document stating what has to be done and by
whom regarding a major change in social behaviour (Gale, 2006 cited in Racheal, 2013,
p.39). A policy is also defined as “an authoritative allocation of values written in a
document which provides guidelines and principles to aid decisions to achieve rational
outcomes that can be adopted by members within an organisation in national, regional or
local levels of governments, regardless of public services or private sectors”
(McMenamin, 2010; Paliokosta & Blandford, 2010; Kearney & Kane, 2006). The study
defines a policy as an authoritative Guidelines and principles by the government’s
decisions to achieve rational outcomes that can be adopted by members within an
organisation in national, regional or local levels of governments, regardless of public
services or private sectors. Similarly, it is used in this study to mean authoritative written
document which provides guidelines and principles to aid decisions to achieve effective

teaching and learning of students with special educational needs.

Policy implementation: Policy implementation is “concerned with working within the
structures and practices through which policy objectives are put into practice” (Fitz,

2001, p.40).

Inclusive Education: According to UNESCO (2009, p.8) Inclusive Education is “a
process of addressing and responding to the diversity of needs of all children, youth and
adults through increasing participation in learning, cultures and communities, and

reducing and eliminating exclusion within and from education.
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It involves changes and modifications in content, approaches, structures and strategies,
with a common vision that covers all children of the appropriate age and a conviction that

it is the responsibility of the regular system to educate all children”.

Therefore inclusive education has the foundation in education for all for an intention that

all the children must attend school regardless of their disabilities.

1.7 Chapter summary

Various issues concerning inclusive education in Malawi and the National Special Needs
Education Policy Guidelines have been discussed in this chapter. It has been shown that
implementation of National Special Needs Education Policy Guidelines in secondary
schools in Malawi is facing many challenges (Chimutu & Makoko, 2007). A number of
studies have uncovered some of these challenges. Gaps in these studies have led to
further exploration of implementation of National Special Needs Educational Policy
Guidelines in selected secondary schools. Areas of focus are what the National SNE
Policy Guidelines stipulate such as; infrastructure, teaching and learning resources,
preparation of lessons to accommodate students with special educational needs and
provision of specialised supervision and monitoring of special needs education teachers
in order to ensure effective education for students with special educational needs in

secondary schools.
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CHAPTER TWO

LITERATURE REVIEW

2.0 Chapter Overview

This chapter reviews literature and studies related to the implementation of National
Special Needs Education Policy Guidelines. The structure of the chapter is based on the
main themes from the research questions and the emergent themes from the analysed
data. The chapter then discusses the theoretical framework that informed the study.
Thereafter, the chapter summary brings the key issues that came out from the reviewed

literature.

2.1 The National Special Needs Education Policy Guidelines in Malawi (NSNEPG)
The National Special Needs Education Policy Guidelines was established in 2009 by the

Ministry of Education with the goals on Special Needs Education.

2.1.1 The goals and objectives of NSNEPG
The goal of developing the NSNEPG in 2009 was to develop the personal, social and
academic competences of students with special educational needs in the country (MoE,

2009). The objectives of National SNE Policy Guidelines are:
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1. to provide education and /or vocational training to students with Special
Educational Needs (SEN);

2. ensure equitable access to all students with SEN at all educational levels,
provide educational facilities with necessary provisions to support
education of students with SEN;

3. ensure that all education institutions create and provide supportive
learning environments, increase provision of Special Needs Education
(SNE) services by all education stakeholders;

4. improve co-ordination and networking among SNE stakeholders;

5. provide standards and ethical practices to be obtained in the provision of

SNE services; (p.16).

The objectives of NSNEPG value students with SEN. However, what is stipulated in the
NSNEPG differ from what is on the ground. For example, on the provision of education
to students with SEN. It is very difficult that all secondary schools would provide
education to students with SEN because not all secondary school have user friendly
infrastructure and available teaching and learning materials to suit these SEN. Secondary
schools have inadequate SNET and there is less supervision for SNET and as a result
students with SEN are not fully accommodated in secondary schools although the

NSNEPG highlights the support for students with SEN.
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1.1.4 The guiding principles

The guiding principles in the implementation National SNE Policy Guidelines are
milestones towards the achievement of global and national targets for SNE
implementation guided by Malawi Development and Growth Strategy (MDGs) and the
human right approach to programming the implementation of National SNE Policy
Guidelines shall take into consideration the multiplicity of partners involved in the
delivery of SNE services (MoE, 2009). The policy guidelines shall be implemented
taking into consideration the relevant policies and programmes addressing SNE issues:

1. No student with SEN shall be discriminated against or segregated in the
provision of education services on the basis of age, gender, race tribe,
health status, disability, HIV sero status, economic status, religion and
political affiliation;

2. Education provision for students with disabilities shall be integrated and
harmonized with other interventions and services relating to the care and
welfare of student and the policy shall promote the spirit of self-reliance in

students and youths with SEN as opposed to a dependency syndrome (p.6)

The National SNE Policy Guidelines covers three broad areas of Special Needs
Education (SNE), namely; access and equity, quality and relevance, governance and

management.

One of the broad areas of SNE is quality where students with SEN should be provided

with quality education which equips them with the necessary and relevant skills,
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knowledge, value and attitudes to make them responsible and productive citizens. The
objective of this policy area is to ensure that students with special educational needs
access quality education. The government on quality has two policy statements and one
of which was to establish and maintain agreed minimum standards for the provision of
quality education for students with special needs at all educational levels. To achieve this
policy statement, the following strategies were outlined in National SNE Policy
Guidelines: the Ministry of Education and Vocational Training will put in place logistics
on the supply and distribution of specialised teaching and learning resources, develop and
implement Special Needs Education supervisory, inspection and advisory mechanism,
conduct continuous professional development for special Needs Education Teachers
(SNET) and ensure all teacher trainers have a minimum requirement a Master’s degree in
Special Needs Education. The second policy statement on quality was that the
government shall improve qualified Special Needs Education Teacher pupil ratio to
between 1:15 and 1:5 depending on severity of disability by 2015. To achieve this policy
statement the Ministry of Education and Vocation Training stated. The Ministry will train

and deploy adequate qualified Special Needs Education Teachers at all levels” (p.9).

1.1.5 What the NSNEPG stipulates about its implementation
National SNE Guidelines intends to guide government and other stakeholders on how to
include students with special educational needs in education intervention and manage
SNE programmes. National SNE Policy Guidelines will raise awareness to different
stakeholders about students with special educational needs. The guidelines include a

detailed overarching statement on inclusion, which clarifies the principles that the
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education system at all levels must follow in accordance with NESP and United Nations

Convention.

They also give guidance on how to effectively provide for the management of SNE in the
country. This is to ensure that all students with special educational needs overcome their

educational challenges.

The guidelines have been developed to promote the inclusion of students with special
educational needs as means towards attaining a more inclusive society, bearing in mind
their existence in the schools and the demand for exclusive interventions. The guidelines
will empower providers of SNE to plan and implement programmes that are relevant to

the Malawi context.

Through these Guidelines, the Government will be able to monitor the efficiency and
effectiveness of SNE programmes. The government and other service providers will be

able to provide appropriate resources for the running and management of SNE.

The guidelines provide a clear indication that Malawi is heading towards meeting the
Millennium Development Goals and the MGDS. Successful implementation of the
Guidelines will ensure that all students with special educational needs access and receive
adequate quality SNE. It is therefore, the intention of the government to encourage all

providers of SNE to adhere to all Guidelines (National SNE Policy Guidelines, 2009)
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2.2 How students with SEN are accommodated in terms of the learning environment
and infrastructure
The society in Malawi is looking for possibilities to include the students with disabilities
and youths in learning activities (Soko, 2004; Salmonsson, 2006). UNESCO (2004a;
2001) and Ogot(2005) highlight that students who have diverse needs and inaccessible
environment within and outside, the school may contribute in providing such learning
environment. There is therefore need to adapt the environment to suit the diverse
students’ needs. This involves organising the classroom and the school compound
including building ramps to classroom and school buildings, construction of adapted
latrines, enlargement of classroom windows, painting walls to improve the lighting and
levelling of the play grounds to ease mobility. The class environment should consider the
students learning space; hence it should be equipped with rich learning areas for students
to learn at their own pace (UNESCO, 2001). Although the ministry had directed all the
regular schools should enrol all the students despite their differences, it was uncertain if

all the schools had adapted the user friendly infrastructure to suit all the students.

However, lack of supportive infrastructure in schools denies the free accommodation of
students with disabilities (Ndhlovu, 2008; Korir, 2009; Chavuta et al”’2008). Schools
need to have an atmosphere that is friendly, caring and supportive and these calls for
equal opportunities and accessibility to all resources, services and responsibilities

(Chimutu & Makoko, 2007).
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This view is in line with the social model of disabilities which advocates environment to
be manipulated in a desirable way so that a student acquires what will help him in the
future and the model sees the steps as the disabling barrier (Barnes, 2009). It is therefore,
obvious, that in order to achieve successful inclusive education, it is critical to address the

challenges affecting SNE services at the grassroots levels.

2.3 How the students with SEN are accommodated with regard to teaching and 1
learning resources

Moodley (2002) points out that in order for the students to be active participants in the

learning and teaching process, institutions must ensure that teaching and learning

materials are used as well as made available to all the students with special needs

according to their needs, UNESCO (2004c) adds that the students must be provided with

learning materials in formats that meet their individual needs. In an inclusive setting,

students would require other resources over and above what is provided by the school.

In inclusion it is emphasised that SNET should use locally available resources to support
learning (Moodley, 2002). Randiki (2002) and Ogot (2004a) advised that, the available
teaching and learning materials should be placed at a central place, where schools could
access them. Making use of local artisans to make and repair the teaching and learning
devices can also help in reducing the problem (Moodley 2002). Noting that some of these
teaching and learning devices are very expensive and others are not locally available, it
was uncertain if regular schools have the appropriate resources for all the students with

special needs.
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However, very few studies have been carried on SNE in Malawi with a focus on
secondary level of education (Makoko & Chimutu 2007). Kamchedzera and Aubrey
(2010) carried out a study on the education of students with disabilities in Malawi’s
inclusive secondary schools. The study aimed to contribute towards knowledge
generations through the exploration of the extent to which Inclusive Education policy
initiatives in Malawi's secondary schools have appropriately responded to the context of
practice and the experience of students with disabilities and their teachers. Their study
established that inclusion policy does not succeed if there is no responsiveness to the

9 <e

views, experiences and needs of teachers, pupils’ “within” learning factors, and historical
factors that may have influenced the development of SNE in secondary schools. The
study found out that inclusion is well accepted in the contexts of influence, contexts of

text production and practice as an approach that encourages non-discrimination.

The study further revealed that implementation of Inclusion Policy in secondary schools
failed because of lack of teaching and learning materials, lack of specialised and qualified
teachers, and unfriendly and/or inaccessible infrastructure. However, the researcher
would like to monitor the implementation of monitoring which is on automobile as

established through the research and come up with remedies.
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2.4 How teachers accommodate students with SEN in the way they plan and deliver
the lessons

According to Wong (2009), lesson plans affect not only SNET instruction but also
classroom management. He commended that planning should be practical and usable,
economical in terms of teacher time and strengthen the educational program. He further
advises that depending on the grade level and subject matter, teachers may be required to
follow curriculum designated. Spooner (2007) argued that modified lesson plans would
be needed for students receiving special education needs services. Lesson planning is one
of the roles of SNET. Consistent with the meaning of inclusive education, SNET role
generally refers to the way they execute their duty to teach students with disabilities in
the regular classroom (Ainscow, 2007; Jordan, Glen & McGhie-Richmond, 2010). The
SNET role includes daily duties such as planning, teaching, and developing strategies to
reduce issues affecting their students’ learning (Wearmouth, Edwards, & Richmond
2006; Florian, 2008), and they also “identify resources to support progressive inclusion”

(Agbenyega, 2007, p. 108).

In addition, the SNET role also includes assessment testing (Bourke, 2010; Opertti &
Brady (2011). “SNET play a key role by addressing the diversity of students’
expectations and needs through innovation teaching and learning strategies such as
establishing rapport with SEN that do not marginalise them within the broader education
system” (p. 470). For such SNET, “their good intentions and good teaching practice will
carry all their students forward into a more equal school or society in which all students

will perform well” (Claiborne, Cornforth, Davies, Milligan & White, 2009, p. 49). The
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nature of the SNET role does not only limit to the norms of teaching a lesson but it also
includes their personal sensitivity to the complex nature of the specific disabilities of
their students (Bourke, 2010), and the way they reach out to their students so that no

student suffers from their practices while delivering their lessons (Jordan et al., 2010)

“Where inclusive classroom is practised, all children learn and grow in the environment
that they will eventually learn together. They are prepared for the real world. They do not
have to be separated from peers. This gives them a sense of belonging and they grow up
as part of the community. They learn with their peers, who are positive role models. It
allows them to develop to their maximum potential.” (Vaughan, 2002 cited in Mutisya,
2010, p.42). Inclusive classroom provides, “a diverse and stimulating environment and
opportunity for students to grow and learn the virtues of being accommodated, accepted,
respected and cared” (p.42). The students learn to support one another despite their

differences (UNESCO, 2004c, 2004e).

They learn to enjoy being with others who are different from themselves, including how
to be sensitive to and adapt to these differences. All students learn together and value
their relationships, despite their diverse backgrounds or abilities. Their self-esteem is
enhanced. “Teachers make adaptations that make better sense in an inclusive classroom
and for individual student, as students with SEN face different kinds of barriers in
accessing education. SNET are flexibility to accommodate the diverse abilities and
interests of these students by the use of variety of teaching approaches” (Mutisya, 2010,

P,35). These approaches are appropriate to the student’s ability and learning process.
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2.5 Whether there is specialised supervision and monitoring for SNET who

teach SEN
According to Jones & Harry (2011) monitoring is “to track implementation and outputs
systematically, and measure the effectiveness of programmes”. It helps determine exactly

when a programme is on track and when changes may be needed.

Monitoring forms the basis for modification of interventions and assessing the quality of
activities being conducted. As one way of monitoring the implementation of National
SNE Policy Guidelines, it is indicated that “Ministry of Education will prepare progress
reports on a quarterly and annual basis” (MoE, 2009, p.15). However, there is a challenge
of absence of supervisory structures that link schools, and education divisions to the SNE

Directorate at the Ministry headquarters (p.5).

The Special Education Department (2006, Article, 13, pp. 40-41) United Arab Emirates
(UAE), clarifies “excellent monitoring of Special needs education as well as supervising
teachers in inclusive setting.” The Senior Supervisor of Special Needs Education provide
supervision to the special education teachers in the educational zone, develop and
facilitate implementation of training programs to enhance knowledge and skills of the
special education instructors and conduct field visits to support and monitor the
implementation of the general rules of the special education programs in coordination

with the guidance of special education.

The Special Education Department (2006, Article, 13, pp.42 further explains that the

Central Department Personnel also monitors the implementation of laws and regulations
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regarding the rights of individuals with special needs in schools throughout the United
Arab Emirates (UAE). Further, the Special Needs Education teachers are responsible for
accepting students with special needs and provide them with equal opportunities to learn,
participate in the meetings, training courses, workshops and special activities aimed at
improving the quality and delivery of special education programs and services, monitor
the implementation of special education programs and provide periodic reports on the
status of these programs and services, monitor and support all instructions as issued by

the Director of Special Education of the Ministry of Education.

The Ministry engage in ongoing professional development to enhance the acquisition of
knowledge and skills in the field of special education, conduct field visits to schools to
observe the implementation of inclusive education and prepare and implement vocational

programs at inclusive schools, or at schools that have students with special needs.

The Special Education Department (2006, Article, 13, pp.36 states that the UAE also has
organisational structure at the central office or departmental level that consists of a
Director of the Special Education Department who maintains overall responsibility for
the administration and provision of special education programs and services in the United
Arab Emirates. The Director along with departmental staff which consists of senior
supervisory special education professionals and consultants provide, direct and indirect
supervision and consultation to school personnel in the educational zones and schools to
ensure the development and implementation of high quality educational programs and

services to meet the needs of students with special needs throughout the UAE.
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Despite the roles in Special education Needs Department, (UAE) has introduced the
Federal Law No. 29 in 2006, regarding the Rights of Persons With Special Needs which
promotes the philosophy of inclusive education by ensuring that all students with
disabilities in public and private educational institutions in the UAE have access to equal

educational opportunities as a result the number of students with disabilities included in
general education schools is increasing. The Philosophy for Special Education stipulates
that. “each student is unique in his own way and needs to be provided with a safe, caring
and stimulating environment to grow and mature emotionally, intellectually, physically
and socially.” Educators demonstrate a commitment to teach all students and provide
them with a safe and supportive environment to develop to their maximum potential

based on their individual strengths and challenges (p.14).

The government of Malawi highlights the effective monitoring of Special Needs
Education programme in which the government and other service providers will be able
to provide relevant and adequate resources for the running and management of Special

Needs Education (MoE & Vocational Training, 2007).

However, Chimutu and Makoko (2007) indicate that government supervisory structure
has not coordinated well with primary schools which operate in isolation. Since the study
was done at primary school level, this has prompted further study on how secondary

schools are implementing NSNEPG.
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2.6 Challenges faced by schools in the implementation of NSNEPG and the
strategies used to address such challenges
This section discusses the challenges secondary school face in implementing NSNEPG

and strategies used to address such challenges.

2.6.1 Financial constraints
MOoE (2009, p.4) highlights that schools have inadequate financial resources to implement
NSNEPG. For example, procurement of teaching, learning, assessment resources and
assistive devices; construction, rehabilitation of resource centres, capacity building,
maintenance of specialised equipment; of administrative and supervisory structure that
link schools, zones/clusters, districts, and educational divisions to the SNE Directorate at
the Ministry headquarters. This is as a result of inadequate budgetary allocation by
MOEST. For instance out of the government funding of K12 billion the Ministry of
Education got in the 2005-2006 fiscal year, only 0.1% (12 million) of this amount was
allocated to SNE sector (Chimutu & Makoko, 2007). This was deemed insufficient but
against the budget requirement which was not indicated. In the year 2007-2008 the Sector
got K11 million, also said to be inadequate. “In 2006-2007, the sector received K27
million with an additional K60 million earmarked for materials,”(Chimutu and Makoko,
2007, p.22-23). These amounts are for only the Directorate while the schools are funded
through the District Assemblies. There is indication in the SNE policy that the Ministry
will ensure that 5% of the Ministry’s budget goes towards SNE funding. This

commitment is in the right direction;
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However, there is need also at the lower levels (District Assemblies) to ensure that funds
reach the destinations with similar commitment. Chimutu and Makoko (2007) suggest
that it may be necessary for the SNE to be cost centres just to ensure that funds flow
properly to the institutions to allow the centres to plan properly for their activities. Some

schools call for the contributions from parents but they do not usually assist.

2.6.2 Limited Capacity to train SNET
Effective delivery of SNE is negatively impacted by an acute shortage of SNET at all
levels within education system. There is limited capacity to provide training to SNET at
secondary and university levels. “This problem is further compounded by retirements,

HIV/AIDS, deaths, and brain drain.” (Kamulaga, 2010, p.22)

For instance, most teachers do not have communication skills for communicating with
students who are deaf-blind (Chimutu & Makoko, 2007;Chavuta et al,2008;
Kamchedzera & Aubrey 2010; Chavuta, 2010; Munthali, 2011; Chaula, 2014). Moodley
(2002) asserts that when teachers are trained and have the skills to handle children with
special needs, they normally gain courage in their work. Awareness of various disabilities
makes them have positive attitudes towards the students. Teachers can experience greater
job satisfaction and a higher sense of accomplishment when ‘ALL’ children are
succeeding in school to the best of their abilities (UNESCO, 2004d). Teaching thus

becomes a joy, not a chore.
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There is need for training teachers in SNE and providing in-service training for the others
so that they can handle students with special needs professionally. Through pre-service
training and in-service training, they would gain skills and competence and develop
positive attitude which is critical for practice of inclusive education (UNESCO, 2004d,

2003, 2001),

2.6.3 Environmental barriers
Inaccessible infrastructure such as classroom, transport, long distances to schools, sports
and recreation facilities and public utilities are barriers for students with disabilities.
Kamchedzera (2010) emphasises on this point that secondary school have no user

friendly infrastructure to accommodate students with disabilities.

2.6.4 Attitudinal barriers
Negative attitude is a major barrier to the development of SNE in Malawi (Chimutu &
Makoko, 2007). Children and youth with SEN face discrimination, lack of parental
responsibility, neglect, rejection, abuse, and overprotection by some parents. This also
could be aggravated by lack of information, misinformation, cultural practices, beliefs
and values. This is not in line with Social Model of disabilities as the model aim at
eradicating the attitudinal and environmental problems faced by people with disabilities
by understanding them as full members of the society and adjusting situations to enable
them to adapt and function within their society (Kett, Lang &Trani, 2009). Further, there

is little co-ordination among stakeholders on issues of SNE.
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This can impede the effective policy implementation since key players operate in
isolation. “Lack of co-ordination among stakeholders, result in duplication of efforts,
dilution of ethics and standards, and focus on one area of SNE at the expense of others.”

(MOE, 2009, p.5)

2.6.5 Inadequate teaching and learning materials
According to De Jong, (2005) the teaching and learning materials have to be provided to
all students with SEN. Teaching methods and content shall be accessible to all students.
Selecting appropriate teaching practices is needed to embrace inclusiveness. Further,
Anwer (2012), states that, schools that include students with SEN must use a variety of
teaching approaches and these should be appropriate to the student’s ability and learning
process. Noting that in regular schools the teaching methods used are tailored for students
assumed to have no special needs; it has been established through a systematic study that
teachers were able to vary methods according to the diverse needs of students with
special educational needs. Ainscow (2007) indicate that when teachers understand
student’s disability backgrounds completely, they can use appropriate teaching strategies
and perform their duties more confidently. For the teacher to assist students with SNE
effectively, he or she must use a variety of teaching approaches. According to Rahaman
(2011), these strategies include collaborative teaching, role-plays, feedback, discussions,
homework tasks and group work. These strategies help students with SEN get an
appropriate education, through specialised instruction, in a regular classroom and break

the barrier between special education and regular education.
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Lomofsky and Lazarus (2001) also contend that teachers need to emphasise aspects that
need to be learned so as to draw the attention of students to the relevant aspect that is to
be learned. Teachers should also verbalise their actions and those of students, through the
use of words that students can easily understand. As Runswick-Cole (2011) puts it,
“teachers must deliver best practice” (p. 117), which includes teaching a lesson that does

not exclude any student of the moment (Florian, 2008).

An example is a teacher considering an alternative strategy that would include a boy who
uses a wheelchair to participate in their regular Physical Education lesson without the

sense of exclusion (Runswick-Cole, 2011).

2.6.6 Curriculum adaptation
Adapting the curriculum is a must-do action in a class with students with diverse learning
needs because it is the way to keep all students in the school (Florian, 2008). Further,
Zimmerman (2011) and Moodley (2002) argue that teachers can make adaptations that
can make better sense in the local context and for the individual students. Teachers can
re-write, reorganise, add to, or re-cast the information for student to access the regular
curriculum material independently, mediating existing materials, as well as providing
additional instructional support, guidance, and direction to the student in the use of the

materials.
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Teachers might mediate the barriers presented by the materials so that one may directly
lead the student to interact with the materials in different ways. For example, one might
have students survey the reading material, collaboratively preview the text, and create an
outline of the material to use as a study guide, and finally, through selecting alternate
materials, teachers might select new materials that are more sensitive to the needs of
students with disabilities or are inherently designed to compensate for learning problems.
For example, use an interactive computer program that cues critical ideas, reads text,
inserts graphic organisers, defines and illustrates words, presents and reinforces learning
in smaller increments, and provides more opportunities for practice and cumulative
review. In order to hold students with disabilities in classrooms to complete their
education, curriculum adaptation, user friendly infrastructure, non-discrimination and co-
ordination is necessary (Kamulaga, 2010) . However, student’s school life expectancy
and their interest in remaining at school cannot be identical across the globe (Ghergut,
2012), but it varies significantly between the wealthier countries and third world

countries (Ainscow, 2012).

2.7 Theoretical Framework

Contemporary issues in disability and inclusion in education have their origin in the
discourses of the Medical and Social Model of Disability (Slee, 2008). The models of
disability are associated with different value systems, attitudes and behaviours with

contrasting ideas between disability and inclusion (Pearson, 2009).
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“Within these models, arguments about children with disability gaining equal access to
education provoked worldwide movements to support an inclusive education.” (Torombe,

2013, p.23). A brief summary of each theory is provided in the following section

2.7.1 The Medical Model of Disability
The Medical Model of Disability viewed disability as a sickness or disease of some sort
whereby only the medical profession could intervene with treatment to correct it as much
as possible (Mulvany, 2000). This theory of disability views problems experienced by
people with disability as the consequence of a disease (Kett, Lang &Trani, 2009). These
ideas “made it possible for medical professionals to measure a person’s limitation and
devise corrective procedures to ensure the greatest degree of normalisation”(Torombe,
2013). For example, “when a wheelchair user is unable to get into a building because of
the stairs, the Medical Model would suggest that it is the way the wheelchair is made that
restricts the person with disability access to the building”(Torombe,2013,p.24). However,
Barnes (2009) argues that the medical lens is fixed on the individual’s disability and the
larger political, economic and material structures that are at play in people without

disability in a society fall somewhere outside the frame.

The Medical Model focuses on individual’s health status, impairment and capacity
limitation, and failed to address social factors such as discrimination, prejudice and the
inaccessibility people with disabilities faced (Officer& Groce, 2009). It saw disability
purely as a problem of the person with disability, without considering the difference

between the types of disability (Mulvany, 2000). Impairment is “any loss or limitation of
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psychological, physiological or anatomical structure or function” While disability is
“what reduces the person’s full function and participation in all activities due to the loss
of the body part” (MoE, 2009.p.vi). The medical model emphasises that because of the
physical and psychological defects in their bodies, people with disability were more
dependent, unintelligent, unattractive, helpless and childlike and unable to fulfil tasks

(Fisher & Goodley, 2007; Badley, 2008).

The limitation of the Medical Model is that it sees only the alternative path a wheelchair
user could take, such as the lift. The medical lens narrows its sight to wheelchair
provision as a solution rather than considering what other things the wheelchair user can
do to survive (Olive, 2004). Other senses and parts of the body still function for this
person. And the Social Model of Disability is an alternative lens that has challenged the
Medical Model’s tradition of overlooking the normal functions and abilities of people

with disabilities (Torombe, 2013).

2.7.2 The Social Model of Disability
The Social Model of Disability is defined as a theory that sees disability as “a product of
specific social and economic structures and aims to address issues of oppression and
discrimination of people with disability that are caused by institutional forms of exclusion
and by cultural attitudes embedded in social practices” (Barnes, 2009, p.3). The social
model believes that “attitudinal and environmental barriers are the predominant obstacles
existing in society: people without disability tend to fix their gaze on the disability of

people rather than noticing their abilities” (Mulvany, 2000 cited in Torombe 2013, p.25).

35



It advocates that places like buildings, schools and playing grounds should be made

suitable to accommodate people with varying disabilities (Chappell et al., 2001).

The Social Model of Disability, aim to eradicate the attitudinal and environmental
problems faced by people with disabilities by understanding them as full members of the
society and adjusting situations to enable them to adapt and function within their society
(Kett, Lang &Trani, 2009). It became a tool for supporting the principle of inclusion in
society by taking a firm stand that no longer should a person with disability be considered
inferior nor seen as unworthy but as a full human being (Olive, 2004; Barnes & Mercer,
2004). From this perspective, “the Social Model of Disability has shifted the negative
stereotypical attitudes towards people with disabilities and drawn people to appreciate
that everyone, with and without disabilities is equal.”’(Skrtic 1991 cited in Torombe,

2013, p.25).

Therefore, the Social Model of Disability has “the incremental influence that sparked
human rights movements across the globe” (Barnes, 2009, p.3) and it called for people
with disability to participate in all aspects of life including an inclusive education

(Chappell et al., 2001).

Usually, a functional theory could enhance a practitioner‘s ability to work with others and
also generate a range of ethical and educational logical solutions to educational problems
(Macfarlane, 2007). Social Model of Disability used in this study allows inclusion of

students with disabilities in teaching-learning practice. The implementation framework of
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inclusive education practice illustrate implementation as addressed in this study meaning
provision of user friendly infrastructure, adequate teaching and learning materials,
sufficient Special Needs Education Teachers (SNET), planning and delivering lessons
that also respond to students with special educational needs and monitoring and

supervising SNET.

Disabilities are constructed on the basis of interpretations made because of social values
and beliefs (Thomas & Loxley, 2001).Within this view, inclusive practice enables Special
Needs Education providers such as Education Division Office and schools to pursue

appropriate strategies for students with disability.

The underlying premise is that Education Division Office and schools are all experts in
different ways, and that their different experiences and understandings are of value for
having a better understanding on the theoretical base of academic achievement and
disability, they need to identify the practices in inclusive education for students with

disabilities.

This has been established by this study. According to Walter (2008, p397.), “we may
consider disability as a condition that makes it difficult for someone to do the things that
other people do”. The discourses of inclusion interpret that if appropriate environment
could be provided every student has equal potentialities to learn (Kamchedzera &

Aubrey, 2010, p 33).According to Barr and Smith (2008) the right discourse of disability
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is linked with inclusion discourse. It establishes rights of student with disabilities in the

society and the classroom.

The framework had been formulated to understand inclusive practice, which is viewed
from two levels: the Macro and Micro levels. The Macro level in this study includes the
services provided from the broader perspective of inclusion practice focusing on

monitoring and supervising Special Needs Education at Educational Division level.

On the other hand, the Micro level concentrates on school level which focusing on
accessibility of infrastructure, planning and teaching of Special Needs Education
Teachers (SNET), availability of/ and teaching and learning materials of students with

special educational needs and availability of SNET in secondary schools.

To gain a pragmatic insight of inclusive education practice, we need to understand quality
implementation as accessible infrastructure, provision of resources (teaching and learning
materials) and human resource (Special Needs Education Teachers), planning and
teaching in accommodating students with disability and monitoring and supervising
SNET in schools. Social Model of Disability emphasises that surrounding is important to
students with Special Educational Needs and that all students are entitled to education
(Barnes, 2004). According to Jones and Harry (2011), monitoring is to track
implementation and outputs systematically, and measure the effectiveness of
programmes. It helps determine exactly when a programme is on track and when changes

may be needed. Monitoring forms the basis for modification of interventions and
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assessing the quality of activities being conducted. The study by Kuyini and Desai (2007)
on SNE in Ghana also showed that attitudes towards inclusion and knowledge of

inclusion are directly linked with effective teaching practices in an inclusive setting.

The framework below was developed to understand implementation of National SNE
Policy Guidelines in all school institutions in light of social model of disabilities that
support inclusion and that successful implementation of NSNEPG should follow

inclusive education implementation framework.

Inclusive Education Implementation

Divisional Perspective i
Policies P School Perspective | TeaCh”_]g &
. Learning
Inclusive
Legislation : .
8 schooling Planning &
Macro Practices Delivery of
Teacher Level for y
Develooment ;
practic Students Accessibility
Inclusive values with of
. Infrastructure
Monitoring &
Supervision A 4

Special Needs
Education
CHALLENGES Teachers

Figure 1: Implementation framework of inclusive education practice
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The implementation framework of inclusive education practice recognises the
implementation of National SNE Policy Guidelines at micro level practice that provides
teaching and learning materials, planning and delivery of teaching, to accommodate
students with special educational needs, availability of accessible infrastructure and
provision of Special Needs Education teachers (SNET). Further, at macro level practice,
the provision of teacher development, inclusive values and monitoring of SNET to be
done. If the education providers such as Education Division offices and Schools cannot
realise the needs of students with disability, successful implementation of National SNE
Policy Guidelines could take place. For example, Maddern (2009) identified the lack of
understanding on the needs of students with visual disabilities as one reason for the

difficulties of not including them.

Inclusion concerns from Education Division support to school wide support (Macfarlane,
2007). For this reason, selecting appropriate inclusion practices is needed to embrace
inclusiveness (De Jong, 2005). Hence, the study sought to explore how the secondary
schools implementing National Special Needs Education Policy guidelines in two
secondary schools in Blantyre Urban. However, the National SNE Policy Guidelines
provide mechanism for effective and standardized implementation of National Policy on

Special needs Education.
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2.8 Chapter summary

The review of literature indicates the gap between what is stipulated in the National SNE
Policy Guidelines, conceptual framework and what is on the ground. For example, the
National SNE Policy Guidelines states the provision of user friendly infrastructure while
on the ground there is absence of what has been stipulated in the National SNE Policy
Guidelines. Hence, the government have mechanisms for implementation of NSNEPG to

reflect formulated objectives.
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CHAPTER THREE

RESEARCH DESIGN AND METHODOLOGY

3.0 Chapter overview

This chapter discusses the research design and methodology adopted for the study. The
chapter first discusses the theoretical perspectives that guided the choice of the research
design and methodology. Second, is the discussion of the overall approach and rationale
of the study, the location and population in the study, the sample and sampling
procedures that were used, data generation methods, data analysis procedures, as well as

ethical considerations that were made and limitations of the study.

3.1 Theoretical perspectives

Several theories and approaches have been established to give meaning to different
education concepts. Each theory has its meaning and context in which if applied will
produce desired outcomes. “A theory has its meanings, terms, ideas and some of them
have a model which elaborates the given phenomenon.” (Chaula, 2014, p.20) In the
social sciences, most theories are associated with social problems existing in the society,

among them are those related to learning (p.20).
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For example; students with special needs are in this category. My study is on exploration
of implementation of National SNE Policy Guidelines in secondary schools. The
theoretical framework that the researcher will work with to explore this study is social

model theory.

The researcher used social model theory perspective because in implementing inclusive
education there are thoughts that students with special needs have difficulties in adapting
to new environments such as being an inclusive class. Social model theory postulates that
students with disabilities have to be included in educational settings through the
cooperation with the environment. It is also believed that, people construct their

knowledge on the basis of their experiences from everyday life.

However, the researcher before the development of the research design and methodology
reviewed the theoretical perspectives underlying the approaches used and their
implications for this study. According to Denzin and Lincoln (2005, p.22), research is
"guided by a set of beliefs and feelings about the world and how it should be studied and
understood”. Such sets of beliefs and feelings are referred to as paradigms (Denzin and

Lincoln, 2005, p.22).

Research paradigms entail "our understanding of what one can know about something
and how one can gather knowledge about it" (Grix, 2004, cited in Kamchedzera 2010,
p.94). Practically, researchers apply research paradigms differently, narrowly or broadly

(Denzin and Lincoln, 2000; 2005).
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According to Opic (2004), educational research has been influenced by a post-positive
(interpretative), naturalistic subjective paradigm. The positivists believe that “there are
patterns and regularities, causes and consequences, in the social world just as there are in
the natural world" (Denscombe, 2002 cited in Grix, 2004, p.8l). “The positivists are
criticised for making the assumption that there is no division between what we perceive
and the way things are, that the world is 'real’, is not mediated by our senses and is not
socially constructed” (Grix, 2004, p.8l). Cohen; Manion, Morrison, (2003, p.19) argue
that positivists disregard "our unique ability to interpret our experiences and represent
them to ourselves”. Yet, people can and do construct theories about themselves, their

world and act upon them (Cohen et al”” 2003).

The paradigm which succeeded positivism is called the 'post-positivism or interpretative
paradigm'. This paradigm is associated with qualitative methodology. The post-positivists
perceive reality as a construction in individuals' minds so that it does not exist 'out there'.
The assumption is that through interaction with the social environment, people construct
meanings about their world and experiences. This construction differs from one person to
another and because of these variations, multiple realities exist (Merriam, 2002; Cohen et
al” 2003;Mertens & McLaughlin, 2004).This qualitative methods study is located within
an interpretative paradigm because it sought to explore what a National SNE Policy
Guidelines stipulate about its implementation, how are the SEN accommodated in the
selected secondary schools, the availability of any specialised supervision and monitoring

for the teachers who teach students with SEN and the challenges being faced by schools
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in the implementation of the SNE Policy Guidelines and the strategies that can be used to
address such challenges. This allowed the understanding of how National SNE Policy

Guidelines implemented in the context of practice.

The concept of disability as a social construction (Mertens and McLaughlin, 2004) has
different meanings for different people. Mertens and McLaughlin (2004) stated that the
concept of multiple realities as well as social construction of reality entails that the

perceptions of different types of persons must be sought.

3.2 Research design

Research design may be referred to as the plan of the study that will answer the research
questions. Research designs are “the specific procedures involved in the research process
which are; data collection, data analysis and report writing”(Cresswell, 2012, p. 20). In
addition to that Yin (1994) explains a different way of thinking about research design that
it is a “blueprint” of research, looking at four problems: what questions to study, what
data are relevant, what data to collect and how to analyse the results. Further, Research
design provides a framework for the collection and analysis of data (Bryman, 2012).
Research design keeps the study centred on its purposes, while accommodating the
inevitable twists and turns occasioned by real world contingencies as they are met in

naturalistic inquiry (Janesick cited in Bazeley, 2013).

The purpose of research design is to help the researcher to organize his or her ideas in a

way that the researcher will be in a good flaw. Bryman (2012) gives five types of
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research design which are; experimental, cross-sectional or survey, longitudinal, case

study and comparative design. The study chooses case study design to work with.

3.2.1Case study
The researcher employed case study design in order to address the issue at hand and in
depth. Stake (2004) gives the definition of a case study that is both a process of inquiry
about the case and the product of that inquiry. Yin (2003, p. 18) argues that “case study is
an empirical inquiry that investigates a contemporary phenomenon in depth and within its
real life context especially when the boundaries between phenomenon and context are not

clearly evident”.

Yin (2003) also views case study as a research strategy with a strong descriptive purpose.
Case study has a tendency of allowing flexibility of the instrument used in data collection
and allows reasonable research of the study. Cresswell (2007) gives the concept of case
study that, it is a qualitative approach in which the researcher explores a case or cases
over time, through detailed, in-depth data collection. For example the sources of
information can be observation, interview, audio-visual material and documents and
reports. In this study, the researcher has used interview, observation and documentary
analysis. Gall, Gall and Borg (2007, p. 447), gives the meaning of case study that “Case
study is an in depth investigation of two or more phenomenon in natural settings
considering the perspectives of the participants involved in the phenomenon”. Choosing
case study design helped in exploring the implementation of National SNE Policy

Guidelines in two secondary schools in Blantyre Urban where 22 participants were
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involved. Case study is important because by using it, the collection of sufficient data

was done while focusing on small population.

There are several procedures one has to undergo when conducting a case study in
qualitative research. Cresswell (2007) has explained some of the procedures which are;
first, researchers should determine if a case approach is appropriate to the research
problem. Second is that researchers need to identify their cases or case. Third, data
generation in case study research is typically extensive, drawing on various sources of
information, such as observation, interviews, documents and audio-visual materials. The
next procedure is that the type of analysis of this information can be a holistic analysis of
the entire case or an embedded analysis of the specific aspect of the case. In the last
interpretative phase, the researcher should report the meaning of the case. This stage is

also referred to as the lesson learned.

There are different types of case studies such as in-depth, instrumental and intrinsic case
study. The study employed intrinsic case study. As identified by Stake (2004) intrinsic

case study is carried out because one wants a good understanding of a particular case.

Furthermore, many case researchers rely on subjective data such as the testimony of
participants and the judgement of witnesses but to make empirical data more objective
there should be the use of replicative, falsification and triangulation methods (ibid). This
is also emphasised by Bazeley (2013) that intrinsic case study is more significant to

sufficiently represent the case than to draw generalizations. That is why the researcher
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used; interview, observation and documentary analysis. It is insisted in case study designs
that the use of more than two ways of data generation might help a case study researcher

to avoid subjective data.

Gall et al, (2003) gives some advantages and disadvantages of a case study design in a
qualitative research. Through plenty description, a researcher can bring a case to life.
Another is that readers of case study report may have a better basis for developing
theories, designing educational interventions, or taking some other actions. Furthermore
thick description helps readers to compare cases with their own situations. A good case
study report will reveal the researcher’s perspective and enable the readers to determine
whether the investigator has the same perspective on the phenomenon as they do. Case
study is also emergent quality in a sense that researchers can change the case on which
the study will focus, adopt new data collection methods and frame new research
questions. The disadvantages of a case study are; it is challenging to generalise the
findings to other situations. Ethical issues may arise if it shows difficulties in the report to

cover the character of the society or those who were studied.

Furthermore, case studies are highly labour intensive and require highly developed

language skills in order to identify constructs, themes, and pattern in verbal data and to

write a report that brings the case alive for the reader.
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3.3 Methodology

In order to explore the implementation of National SNE Policy Guidelines in secondary
schools qualitative approach was used. Qualitative approach allows researchers to get at
the inner experiences of participants, to determine how meanings are formed through

culture and to discover rather than test variables (Corbin & Straws, 2008, p.5).

Creswell (2012) stresses that, qualitative research is suitable in addressing a research
problem which you do not know the variables and need to discover. In line with this, De
Vaus (2002) argues that qualitative method are often regarded as providing rich
information about real life people and situations and being more able to make sense of
behaviour and understand it within its wider context. The natural settings of this study
was; in an inclusive classrooms where teaching process occur. Teachers were observed
and interviewed on how they teach in their classes. This helped to find out how they
implemented the SNE Policy Guidelines for example, from this observation the
researcher was able to find out the methods used in accommodating students with
disabilities in implementation of National SNE Policy Guidelines in an inclusive

education classroom.

Stake (1995 cited in Chaula, 2014, p.32) gives some characteristics of a good qualitative
study that its observation and immediate interpretations are validated through the use of
more than one method of data collection, its report assist readers to make their own
interpretation. Another characteristic is that researchers are not just methodologically

knowledgeable and experienced in some substantive discipline but competent in the
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relevant disciplines. In addition, Cresswell (2012) identifies some of the characteristics of
qualitative research which include: helping in exploring a problem and developing a
detailed understanding of a central phenomenon; stating the purpose and research
questions in a general and broad way as per the participants’ experiences; allowing
collecting information based on words from a small group of individuals so that the
participants view is obtained; helping in analysing the data for description and themes by
text analysis and interpreting more meaning of the findings; and finally, writing the report
using flexible, emerging structures and evaluative criteria, and including the researchers’

subjective reflexivity and bias.

Qualitative approach was selected because the characteristics above supported the
provision of detailed information about the implementation of SNE Policy Guidelines.
The participants allowed the researcher getting into respondents’ personal world and
gaining deeper and clear understanding of their experiences and feelings. The nature of
the study and kind of data to be generated demanded this approach for example personal

interview, observation and documentary analysis.

3.4 Location and Population

The study was conducted in two secondary schools namely; secondary school ‘A’ and
secondary school ‘B’ in South West Education Division, Blantyre, Malawi. Students with
special educational needs were selected to these secondary schools. The study included

the Education Division Manager as the provider of SNE in the division, the 2 deputy head
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teachers and 6 SNET as direct implementers of SNE in secondary schools, 12 students

with special educational needs as the direct beneficiaries of the SNE Policy Guidelines.

3.5 Sampling procedure

Fridah (2007) cited in Milner (2008, p.40) defined “sampling as the act, process, or
technique of selecting a suitable sample, or a representative part of a population for the
purpose of determining parameters or characteristics of the whole population.” The
qualitative approach has no single defining sampling procedure: rather, the choice of
sampling method is determined by the purpose of the study (Bamberger, 2000). So
purposive sampling was used in the study. Purposive sampling is “where the researcher
‘handpicks the cases to be included in the sample on the basis of their judgement of their
typicality. In this way, they build up a sample that is satisfactory to their specific needs”
(Kamulaga, 2010, p37). The technique allows the researcher to choose a sample that can

maximise what we can learn (Mbewe, 2004).

The Sample selection process looked at secondary schools that include students with
special needs in their respective secondary school and found that they are two such
secondary schools. By choosing the South West Education Division, automatically the
Education Division Manager was also chosen. In addition, it was convenient for the
researcher as the participants were within the division. The deputy head teachers were
selected because the head teachers were busy with Form Four MANEB Science practical
examinations at the time the researcher was collecting data. The SNET who were

available were selected as others had gone for Malawi School Certificate of Examinations
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invigilation. The researcher interviewed forms one and three students with special
educational needs as they were the only groups found, others were writing Form Four

examinations and others had already written form two examinations.

3.6 Data generation methods
For the purpose of obtaining in-depth, holistic qualitative data, documentary analysis,

interviews and observation were used in the study

3.6.1 Documentary analysis
Documentary analysis was also used as one way of generating information throughout the
study. The Head-Teacher’s admission file and registers provided information on trends of
enrolment of students with special educational needs in both schools from 2010/2011 to
2014/2015 academic years. The sense of using documents is that documents add a useful

direction to the study and provide triangulation of data (Bryman, 2001).

The use of more than one source of data for investigation creates greater confidence in
the findings, even though the access to some relevant documentary materials was
difficult. Bell (1998) cited in Magombo (2008) states that some documents give false
information due to biasness intending to deceive the readers other than the researcher.
Therefore, the intention of the researcher in this study was to use genuine documents as
research evidence. The challenge the researcher face during generation of data through
documents was that the head teachers misplaced the documents. However, the researcher

had to wait for the head teacher to check thoroughly, though it was time consuming.
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3.6.2 Interviews
According to Fraenkel and Wallen (2000, p.510) “interview is a presentation of oral-
verbal stimuli and reply in terms of verbal responses.” An interview is a useful way of
getting a large amount of data quickly and makes data collection somewhat systematic
for each respondent. Logical gaps can be anticipated and closed. “Interviews remain
fairly conversational and situational” (p.511) .The interviews were used to generate data
which was descriptive in nature. However, the use of interviews may lead to omitting
important and salient topics and the flexibility in sequencing and wording questions can
result in substantially different response from different perspectives, thus reducing the
compatibility of responses. To overcome this challenge the researcher ensured
triangulation of the data through generation of similar data from multiple points in time
and a variety of methods was used to build the picture that the study was investigating

(Rossman & Rallis, 2003).

22 participants were involved in the study where the Education Division Manager,
Special Needs Education Officer, 2 deputy head teachers, 6 special needs education

teachers and 12 learners with special educational needs were interviewed,

A Supplementary information for the study which was obtained from documentary
analysis including the admission book and class registers. The documentary analysis
provided valuable information that could not be obtained from the semi-structured

interviews and observation. (Appendices 3-7)
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3.6.3 Observation
Observation is defined as the act of watching, describing, analysing and interpreting the
actions and behaviour of people who are central aspect in virtually any enquiry.
Observation allows the description of behaviour as it appears in its natural setting, (Gall
et., (2007). Observation of behaviour in its natural setting allows for the researcher to
take into account important contextual facts that may influence the interpretation and use
of results (Fraenkel & Wallen, 2000). The purpose of observation is to review a variety of
existing sources (e.g., documents, reports, data files, and other written artefacts) with the

intention of collecting independently verifiable data and information.

A major advantage of observation as a technique is its directness. The researcher does not
ask people about their views, feelings or attitudes; the researcher watches what they do
and listens to what they say. “Directness contrasts with, and can often complement
information obtained by virtually any other technique” Fraenkel & Wallen (2000, p.536).
Observation enabled the researcher to observe the methods used by SNET the directly in
different classrooms. Observation guide answered to the following research questions:

What methods does the SNE Teachers use to accommodate students with special

educational needs at secondary level of education?

Observation was done in two secondary schools: A and B with the intention of directly
observing the methods used by SNET in accommodating students with special
educational needs. The form one and form three classes were observed where the students

of special needs are placed. And, how are students in secondary schools accommodated
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in terms of infrastructure? Infrastructures of two secondary schools are observed in order

to correlate with the data obtained from interview.

3.7 Data generation tools
To generate data, the researcher utilised different types of tools, for example:

semi-structured interviews, observation guide and documentary analysis guide.

3.7.1 Semi-structured interviews
The study used semi-structured interviews to respond to the following questions:

1. How are students with special educational needs accommodated in terms
of infrastructure?

2. How are students with special educational needs accommodated in regards
to learning materials?

3. How are teachers accommodating students with special needs in the way
they plan lessons and teach?

4. s there any specialised supervision and monitoring for teachers who teach

students with special educational needs?

These have an advantage of offering respondents freedom to talk about what is of
significance to them while maintaining a loose structure to ensure that all important
topics are covered (Bell, 1993). Semi-structured interview guides were constructed for

the groups of respondents.
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The questions on semi structured interview guide covered the areas on user friendly
infrastructure available in secondary schools, teaching and learning resources,
accommodation of students with disability in preparation of lessons and teaching,

supervision and monitoring of SNET.

The data generated through semi structured interview guide provided the answer to the
following research questions:
1. How are students with special educational needs (SEN) accommodated in
the selected inclusive secondary schools?
2. Is there any specialised supervision and monitoring for teachers who teach
students with special educational needs?
3. What are the challenges being faced by schools in the implementation of
the Special Need Education Policy Guidelines and the strategies that can

be used to address such challenges?

The use of semi—structured interview had the privilege that the questions were prepared
prior to the interview. Laforest (2009) recommend that questions prepared ahead allow
the interviewer to be prepared and appear competent during the interview. Further,
Laforest (2009) further argues that semi-structured interview encourages two way

communication as those being interviewed can ask questions of the interviewer.

In this way it can function as an extension tool. However, as a researcher, when using

semi-structured interview, you have to abide by confidentiality. In this study, the
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participants were assured that the information will be used only on research purpose not

as a tool for embarrassment

However, semi-structured interview guides were constructed for each group of
respondents and this created a challenge as the interview guides limited the researcher on
what to explore while other pertinent issues were not addressed on implementation of
National SNE Policy Guidelines. This was established through this study. As the
researcher used multiple sources to ensure triangulation such as observation,
documentary analysis; those pertinent issues which were not addressed in semi-structured

interviews were taken care of in other data generation methods.

3.7.2 Observation guide
Observation guide answered to the following research question:
What methods does the SNE Teachers use to accommodate students with

special educational needs at secondary level of education?

Observation was done in two secondary schools, The researcher observed user friendly
infrastructure for each school in order to check the availability of user friendly
infrastructure for students with special educational needs and four class observation two
from each secondary school with the intention of directly observing the methods used by
SNE Teachers use in accommodating students with special educational needs. The Form
One and Form Three classes were observed where the students of special needs are
placed. Observation as a tool is less demanding in nature, which makes it less bias in

working ability, and is a very direct method for generating data or information best for
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study of human behaviour. Singh (2010) emphasises that that data collection using
observation methods is accurate in nature and also is very reliable. However, observation
as a method, problems of the past cannot be studied by means of observation. The
researcher in this study used triangulation of data generation tool .such as documentary

analysis.

3.7.3 Documentary analysis guide
Documentary analysis responded to question one. ‘What does the National SNE Policy
Guidelines stipulate about its implementation? *The analysed documents were, Class

registers, Admission book, selection list and National SNE Policy Guidelines.

Class registers were analysed as the researcher wanted to check the availability of
students with special educational needs. The Head Teacher’s admission file and registers
provided information on trends of enrolment of students with special educational needs in
both schools from 2010/2011 to 2014/2015 academic years. The National SNE Policy
Guidelines was checked in order to find out the implementation procedure that Ministry
of Education would follow in implementing National SNE Policy Guidelines in
secondary schools. Much privilege of using documentary analysis is the access to
information that would be difficult to get it in any other way, such as people or cases that
might not be willing to talk in a formal research interview or might be difficult to track

down (Laforest, 2009).
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However, this too is time consuming as other documents are complicated to follow
(Singh 2010). The researcher was well prepared when using this tool, time was dully

allocated in examining the documents.

2010/2015 to 2014/2015 academic years

Table 1: Enrolment of special needs students in two secondary schools

Secondary Year: 2014/No of LSNs Year: 2015/No of LSNs
A 13 16
B 37 41

3.8 Data Management

Qualitative data was recorded and stored systematically in a laptop with a password. The
comments made by Education Division Manager, Deputy Head-teachers, SNE Teachers
and Students with special educational needs were quoted in words to support researcher’s
assessment of various discussions (Berg, 2007). In addition, the researcher posted the

data to her email box for safe keeping.

3.9 Data Analysis

Marshall and Rossman (2003. p, 270) defines data analysis in a qualitative research as
“a process of deep immersion in the interview transcripts, field notes, and other materials
you have collected; systematically organising these materials into salient themes and

patterns; bringing meaning so that the themes tell a coherent story”. Qualitative data was
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analysed using thematic analysis. This is allocating data according to its theme which was
developed in course of data generation. Marshall and Rossman (2003), further, added that
“one important feature about qualitative data analysis is that throughout the study one
describes, analyses and interprets data, although different activities may be more focused

and instrumental at various times.”

A six phase analytic procedure of qualitative data analysis by Rossman and Rallis (2003)
was followed which begins with the stage of organizing the data, cleaning up the
unmanageable and overwhelming data to polish up the field notes and transcribed data

more retrievable.

The researcher made sure that all the field notes were dated, the exact setting of data
generation enclosed, and all the participants particulars also were included. This was
important because the study targeted different groups of respondents of different status
such as the Education Division Manager, the Deputy Head teachers, the SNET and
Students with special educational needs). This stage is vital because it saves time.
Rossman and Rallis (2003) also agrees that data cleaning saves time and creates more

complete records and stimulates analytic thinking.

After ensuring that the data was clean, the second stage was reading and reviewing the
data repeatedly in order to ensure if there were gaps that needed to be filled before
generating categories and themes. This repetition of reading of data made the researcher

to be familiar with that data. The interviews were recorded in a phone and were played
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over and over to make sure all the important and relevant data for the study was picked
out. In addition, all the data collected through interviews from the Education Division
Manager (EDM), Deputy Head-Teachers, SNET and students with special education

needs were transcribed verbatim.

In the third stage, several themes were generated based on the outcome of the data as
Rossman and Rallis, (2003) called this stage “generating Categories and themes.”
Themes are important because they assist in grouping the data according to similarities
and facilitate expansion through further explanation. The categories explored in the study

were as follows:

Table 2: Categories explored in the study

CATEGORY THEME

Infrastructure  [1] Availability of user Friendly Infrastructure in

secondary schools.

Resources [2]

Human resource Availability of teachers, SNET , Assistants
material resource Teaching and Learning materials, infrastructure
Financial resource Funding/Financial support

Teaching Methods [3] Teaching methods SNE Teachers wuse in

accommodating students with special education

needs.

Supervision & Monitoring | Effects and supervision of Monitoring on SNE

[4]
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Categories were coded as shown in Table2. Thus easing interpretation of data and
providing relevant information needed to determine the issue on implementation of

National SNE Policy Guidelines in secondary schools.

The fourth stage after generating categories and themes in data analysis is coding.
Rossman and Rallis (2003) states that, coding is the formal representation of analytic

thinking.

Further, they defined a code as “word or short phrase that captures and signals what is
going on in a way that links it to some general analysis issue.” Coding is critical because
it links the themes. The step involves thinking through the evidence of the themes and
categories generated earlier. Relevant data from the semi-structured part of the interviews
was coded. The achievement was through the production of hard copies of all data and
the data was coded by hand. As shown in ‘Table 1” above each category generated had a
number representing it. The number was written next to the line with the related

categories and each different number had a different colour to avoid confusion.

The fifth stage was data interpretation. According to Patton (2002, p.480) “Interpretation
means attaching significance to what was found, making sense of findings, offering
explanations, drawing conclusions, extrapolating lessons, making inferences, considering
meanings, and otherwise imposing order.” In this study the interpretation was based on
three contexts of interpretation as advocated by Rossman and Rallis (2003) who shows

that interpretation is participants’ understanding, common-sense understanding and
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theoretical understanding. Thus, the interpretation was centred on story-telling, making
sense on what the participants said in the field, and relating all participants’ experience
and expressions to theories and other important issues. Data interpretation is a vital stage
whereby all the themes or categories that were created lead to the narration of meaningful

summary of the study.

Sixth stage is the search for alternative understanding in which a researcher needs to
search for, identify, and describe them and then demonstrate how his or her interpretation

is sound, logical and grounded in the data (Rossman and Rallis, 2003).

3.10 Issues of Trustworthiness

According to Guba and Lincoln in Schwandt (2001, p.258) trustworthiness is “a simple
set of criteria that have been provided for judging the quality or goodness of qualitative
investigation”. Creswell (2002) in Milner (2008, p.40) describes triangulation as “a
process of corroborating evidence from different individuals, types of data collection in
descriptions and themes in qualitative research”. The researcher examines each
information source and finds evidence to support a theme. The issues that render the
study trustworthy are as follows: At the analysis level, triangulation of results was done

to ensure objectivity by drawing from several data sources and methods to inform the

same issue.

The other aspect is sharing of experience with classmates and workmates which Rossman

and Rallis (2003) describes as activities of community of practice. The activity of
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community of practice in this research mainly involved asking questions and seeking
support in form of comments on the research instruments. As such, discussing some of

the issues in the study gave me confidence so that the work gained credibility.

In addition, the study was set in such a way that it respected the ethical considerations
that are supposed to be observed in any standard research. The design and the instruments
used were relevant to the study because they assisted in identifying issues that eventually
contributed significantly to the sought results. The variety in the instruments in this study
is deliberate to ensure trustworthiness in the data collection about the phenomenon and

context under study.

3.11 Ethical consideration

Ethical consideration as defined by Cohen et al, (2007) is “a way of being sensitive and
considering the rights, duties and responsibility of individuals who are participating in a
research study in terms of their status, religion, race, ability and age”. Ethics include how

to show respect for the key aspects of the human character.

3.11.1 Confidentiality
Knowing that this study dealt with real people in real situations and had real
consequences, it was obliged in accordance with human rights provisions as enshrined in
the ‘Constitution of the Republic of Malawi’ where everyone has a right to privacy. As
such, the study was conducted in accordance with research ethics by ensuring that the

‘participants’ responses were treated with utmost confidentiality in the course of study in
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which confidentiality relates to the researcher’s responsibility to give assurance to the
participant and the way to keep secret the origin of information (Mertens & McLaughlin,

2004).

Confidentiality was achieved through the researcher promising the participants that what
they discussed would be anonymous (Denscombe, 2007). For example, the researcher
provided a participant information sheet highlighting confidentiality and anonymity to
overcome what Mertens and McLaughlin (2004) advised that in all research that involves
students there should be a concern about privacy and revealing personal identifiable

information.

3.11.2 Anonymity
The study not only recognized the importance of knowing one’s own code of ethics and
moral principles as per Rossman and Rallis (2003), but also ensuring participants’

anonymity; hence the researcher protected the identities of the respondents.

3.11.3 Informed Consent
Luttrell (2010) states that the concept of informed consent assumes the transparency of a
social and psychological reality that enables a researcher to provide full and accurate
information about the research to autonomous subjects who are able to make rational and
informed choices” Informed consent is part of the protocol of the research process
(Lankshear & Knobel, 2004). In this research, the researcher made sure that “participants

had adequate information regarding the research, and the participants were capable of
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comprehending the information and have the power of free choice enabling them to
consent to or decline participation in the research voluntarily” (Mertens & McLaughlin,
2004). The researcher made known to participants all possible dangers and consequences

likely involved in the research process.

3.11.4 Gate Keepers
Creswell (2003), also states that ethical procedures during data collection is to gain the
permission of individuals in authority (e.g. gatekeepers) to provide access to study
participants’ at the research site. This was done in both secondary schools where the
study took place. The head-teachers were given the introductory letter based on the
research topic before meeting any participant and before interviewing the Education
Division Manager (EDM). Further, participants were provided with the background of
the study to eliminate suspicions. This was very vital as the participants were fully aware
of the aim of the study and that helped them understand their role as participants in the
study. This is agreement with Kidder et al” (1981, p.381) cited in Milner (2008, p.41)
who stated that “withholding information about research in which a person consents to
participate is a questionable practice, the right of free choice has been curtailed and, as a

result, human dignity has been diminished.”

The informed consent facilitated their willingness to respond in the study and their
withdrawal if they wished to do so. On the part of participants, this minimised
uncertainty. Further, the researcher and the interviewees had a better relationship through

qualitative semi-structured interview method as face-to-face interview reduced the degree
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of anonymity in both participants’ data (Cohen et al., 2007). Participants have to be
protected because when sensitive issues have been revealed, others who read the research
findings may want to know the source of the information. For that matter, the researcher
was aware of consequences the research could cause. In this research, the researcher was
mindful to present the data in neutral text (Lankshear & Knobel, 2004). This means that
some parts of the data is held back because of security for the participants. Cohen et al,
(2007) states that researchers have to bear in mind “Who will read the results of the

research?”” and try to write up results that will not readily identify individual participants.

3.12 Limitations

The limitation was related to generation of data from students with visual, hearing and
deaf-blind impairment. It was challenging to generate data from student with hearing
disabilities from both secondary schools as they were relying on the non-verbal
communication and sign language. However, the researcher had the assistance from the
special needs education teacher, in interacting with students with hearing impairment,
who was the interpreter during the discussions. It was also very challenging to the
researcher to generate data from a Deaf-Blind student from secondary school ‘A’ as she
was completely depending on her friends to explain everything to her. To overcome this,
the researcher interviewed the student with Deaf-Blind disability in the presence of the

SNET who interpreted everything said to the researcher.
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3.13 Chapter summary

The overall approach of the study was qualitative research design. Data collection
instruments included; semi-structured interview guide, observation checklist and
documentary material review. The sample comprised of EDM, secondary school deputy
head teachers, SNET, and students with special educational needs (SEN). Data analysis
was through the phases described in the chapter. The chapter also included ethical

considerations and experienced some limitations.
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CHAPTER FOUR

FINDINGS AND DISCUSSION

4.0 Chapter overview

National SNE Policy Guidelines stipulate about its implementation? How are students
with special educational needs (SEN) accommodated in the selected inclusive secondary
schools? Is there any specialised supervision and monitoring for teachers who teach
students with special educational needs? What are the challenges being faced by schools
in the implementation of the Special Need Education Policy Guidelines and the strategies

that can be used to address such challenges?

4.1 What the National SNE Policy Guidelines stipulate about the implementation
The evidence from the analysed National SNE Policy Guidelines revealed that the
Guidelines have been formulated with the aim of providing a universal framework that
will assist all education implementers to effectively deliver SNE services in Malawi.
Therefore, the government and other stakeholder will provide efficiently mainstream
SNE issues; provide guidance and standardisation in the implementation of SNE;
enhance integration of holistic services focusing on all categories of SNE and promote

equitable allocation of responses towards the attainment of MDG.
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NSNEPG revealed three priority areas, and these are, access and equity in which creation
of a positive learning environment for individuals with special educational needs will be
created, closing gap between students with special educational needs and those without
and ensuring that effective and efficient systems are in place for identification. Further,
the Ministry of Education shall provide access to education to all levels, eliminate the
imbalances between students with special educational needs and those without, bring
awareness to the public about individuals with disabilities and their right to education and
ensure the students with special educational needs receive adequate care and support

services.

The second priority area revealed that quality and relevance of students with special
educational needs should be provided with relevant quality education which will equip
them with necessary skills, knowledge, value and attitudes to make them productive and

responsible citizens.

The Ministry of Education on this area shall establish and maintain agreed minimum
standards for the provision of quality education for students with special educational
needs at all education levels, ensure that national curricula respond to the needs of
students with special needs education at all times and develop inspection and supervisory

Guidelines on SNE.

The third priority area on governance and management revealed the proper systems of

government and management for effective and efficient delivery of SNE. The Ministry of
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Education shall ensure that SNE has a proper governance and management structures
with its objective on improving and expanding governance, management, planning and

financing to ensure proper delivery of the SNE at all levels.

What has been stipulated in NSNEPG value students with SEN. However, what is
implemented on the ground is different from what the NSNEPG stipulates. Secondary
schools that accommodate students with SEN, experience a lot of challenges such as
inadequate SNET, inadequate teaching and learning materials, lack of user friendly
infrastructure and there is less supervision for SNET as a result students with SEN are not
accommodated fully in secondary schools as they encounter a lot of challenges as
secondary school are not providing necessities required to students with SEN. This shows

partial implementation of NSNEPG

4.2 Availability of user friendly infrastructures in secondary schools

The findings from the interviews with Education Division Manager, secondary school
deputy head teachers and the special educational needs students’ on infrastructure
revealed that some of the secondary schools have user friendly infrastructure for students
with special educational needs whilst others do not have. For example, during the
interview, the EDM explained that;

“Effective Learning is a process. It requires not only teachers teaching but
also the environment which is accommodative. However, most secondary
schools do not have ramps, flash doors, they have stairs, no lower shelves
in the library, hostels, classrooms, and library have steps which makes it
difficult for the wheelchair users to access the buildings,.” (Interviews
with EDM, August, 2015).
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The EDM emphasised that user friendly infrastructure is very important to education for
students with special Needs. The EDM explained that the National SNE Policy
Guidelines stipulated the provision of suitable environment for students with special
educational needs at all levels of education in the country, Malawi (MoE, 2009). The
information about infrastructure in secondary schools is that some secondary schools
have user friendly infrastructure while others are not. This absence of user friendly

infrastructure made learning difficult for students with special educational needs.

In addition, the secondary school deputy head teacher in School ‘A’ pointed out that the
infrastructure in the school is not user friendly and gave an example that the path
leading to classrooms, library, resource centre, Physical Science, Biology and Agriculture
labs have steps. He showed much concern with the students with special educational
needs. In his concern he stated that;

“To tell the truth, this secondary school has no user friendly
infrastructure to accommodating students with special educational
needs. Although students with special educational needs are selected to
this school, I believe they feel out of place as all the paths leading to
classrooms, library, hostels and labs are full of steps and difficulty for
visual impaired students and wheelchair users to access.” (Interview

with deputy head teacher, secondary school A’°, June, 2015)

Contrary to this, the deputy head teacher from secondary school ‘B’ described secondary
school ‘B’ as a user friendly infrastructure for students with special educational needs. He
elaborated that the classes, library, labs have the provision of wheelchair users.

Furthermore, due to the availability of lower shelves in the library students are able to go
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to resource centres on their own. The only challenge faced by students with special
educational needs especially those with visual disabilities (total blindness and partial

vision)is the path from the hostels to classrooms because of the small stones. He

explained;

“The minor challenge is the path from the hostels to classrooms which
has small stones and students with visual and low vision impairments

complain about these stones.” (Interview with deputy head teacher,
secondary school ‘B’, June, 2015).

In addition, a special needs education teacher for students with visual impairment at

School A explained that;

“Students with VI have disadvantages in accessing building at this
secondary school because every foot path leading to classroom,
library, and hostels and even to the resource centre has steps. Their
friends help them each and every day” (Interview with SNET
secondary school ‘4’, June, 2015)”

Another special needs education teacher for students with visual impairment shared her
experience and explained;

“We had a case in 2009 where a student with visual impairment student
wanted to go to hostel, all her friends were already gone, she missed the
path she used to travel, she took a foot path where they are 12 ‘WIDER
STEPS’ as they call them ‘PAMAWIDER’. She did not manage to
complete the steps. She felt down, rolled down the steps. She had bruises
all over her body. She was taken to hospital where she was treated”
(Interview with SNET secondary school ‘A’. June, 2015)
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The third special needs education teacher for students with visual impairment from the
same secondary school commented also on the environment along the path where the
student with visual impairment used to walk. She stated that;

“Despite the steps the foot path has but also thorny bushes along the
path. As SNET in visual impairment, I have been going to the
administrators to assign ground workers to remove these thorny flowers,
but all is in vain” (Interview with SNET secondary school ‘A’, June,
2015)

The interviews with the students with disabilities revealed that secondary schools are
accessible to students with visual impairment. One of the students with hearing

impairment from secondary school ‘A’ commented on accessibility of the environment.

She commented;

“Walking around the secondary school campus is not a problem but for
the VI students, their first days especially the form ones in a new
environment can be challenging as they depend on other students to help
them get around until they get used to the place ”. (Interview with student

hearing impairment, secondary school ‘4’, July, 2015)

One of the students with visual impairment from secondary school ‘B’ emphasised that;

“I find the secondary school generally accessible to me as | do not have
‘mobility problems.’ (Interview with student visual impairment, secondary
school ‘B’, July, 2015)

The second student with visual impairment from the same secondary school ‘B’

commented on the accessibility of the school. She stated that;
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“The students with visual impairment become comfortable once they get
used to the environment. Others like those who use wheel chairs would
certainly face difficulties visiting the classes which are located a distance
as the paths from the hostels to classrooms have stones”. (Interview with

student with visual impairment, secondary school ‘B’ July, 2015).

Further, one of the students with visual impairment from secondary school ‘A’

commented on accessibility of the school. She stated that;

“The secondary school buildings are not accessible to us, I solely depend
on my friend to go round the premises of school. ’(Interview with student

with visual impairment, secondary school ‘A’ July, 2015).

In addition, a student with Deaf-Blind impairment from secondary school ‘A’ was
assisted by her friends in expressing her views on accessibility of secondary school. She
complained;

“I feel I am not welcomed at this secondary school. Starting with classes,
our own resource centre, labs and even the library where | access books
the paths leading to them are full of steps. | compare secondary school and
primary school; | was more comfortable at primary than secondary
education since everything accommodated me as a special needs
student. ”(Interview with a Deaf-Blind impairment student secondary
school ‘A, July, 2015).

The observation schedule further revealed that the buildings at secondary school ‘A’ are
accessible to students with visual impairment, however, the footpath leading to building
have steps which limit the students with special educational needs especially those with

visual impairment. The researcher also observed secondary school ‘B’ using the check
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list, where she found the buildings were accessible to all students with special educational

needs including those with visual and low vision students.

In this case, the findings suggest that not all secondary schools are suitable for
accommodating students with special educational needs. The EDM as an education
provider has the knowledge of what type of environment the students with special
educational needs is supposed to have after reading National SNE Policy Guidelines
Guideline, Secondary school ‘B’ is in line with the National SNE Policy Guidelines and
social model of disability as it provided the students with special educational needs with

suitable environment by having the structures which are user friendly.

However, Secondary school ‘A’ is contrary to what has been stipulated in National SNE
Policy Guidelines on provision of education facilities that support education of students
with Special Educational Needs (SEN) and this is against social model of disability

which discourages disabling environment (Barnes, 2009).

To ensure inclusive learning environment for students with special educational needs, all
secondary schools should provide them with special learning support and services.
Secondary school ‘B’ has made an effort towards a more accommodative physical
environment for students with special educational needs as they have flattened most areas

in the corridors where there were steps into ramps.

76



From the findings, secondary schools accommodate students with disabilities. However,
some of these students have challenges in accessing infrastructure of secondary schools
as it is made not in favour for these students with disabilities. The findings in this study
corroborate the findings reported by Munthali, (2011). In his study of situational analysis
of persons with disability, he pointed out that it is difficult in implementing inclusive
education as not all schools have user friendly infrastructure. This is tandem with the
study of Kamchedzera, (2010) on implementation of inclusion policy in Malawian
Secondary Schools which pointed out that inclusive education is not successfully done in
secondary schools due to absence of user friendly infrastructures in other secondary

schools.

4.3 Provision of Resources in Secondary Schools
This section looks at provision of resources in terms of teaching and learning materials
and personnel. All participants were asked to comment on the provision of resources for

students with special educational needs in secondary schools.

4.3.1 Teaching and Learning Materials
The findings from the interviews with Education Division Manager, secondary school
deputy head teachers, the special needs education teachers and the special educational
needs students on provision of resources revealed that secondary schools have inadequate
resources for students with special educational needs in secondary schools. For example,

during the interview, the EDM pointed out that;
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“Teaching and learning materials are inadequate for students with special
educational needs in secondary school. This is due to inadequate funding
from the government through Ministry of Education to education division
which results into insufficient Provision of teaching and learning material to
SNE ”. (Interview with EDM, August, 2015)

From the response on funding, it shows that the Directorate of Special Needs Education,
receive little funding from MoE which is not enough to cater for the students with special
educational needs in secondary schools. For instance out of the government funding of
K201,485 million the Ministry of Education got in 2014-2015fiscal year, only
0.02%(K38 Million) of this amount was allocated to the Directorate of Special Needs

Education sector, (ESIP 11, 2013/14 -2017/18, .p.68).

Proper delivery of special needs education at all levels needs improved financing and this
is also a policy area aiming at improving education management, planning and financing
of Special needs Education sector so that there is proper delivery of Special Needs

Education at all levels.

This is in resonance with the social model of disability which allows inclusion of students
with special educational needs at all levels of education (Barnes 2009.). However, the
EDM explained;

“The Education Division Office has a budget on Special Needs Education.
However, funding depends on what the office has received for the year. If
the government of Malawi has funded enough money for education to the
division, then, special needs education also receive enough funding, or the

opposite can happen.” (Interview with EDM, August,, 2015)
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Although a budget is always allocated to the Directorate of Special Needs Education, the
funding is always merger according to the EDM. She further explained that;
“I checked the records for five consecutive years, the funding from the
government is inadequate and the department of Special Need Education
automatically suffers. Though | am only nine months in Education
Division office, | have seen, not enough funding is allocated to Special
Needs Education. (Interview with EDM, August, 2015)

She was much concerned on teaching and learning material. She commented,;
“Lack of Teaching and learning materials affect teaching and learning
process for students with Special educational needs. I am much concerned
with inadequate teaching and learning materials for the students with
special educational needs in secondary schools since the core of education
dwell in teaching and learning materials.” (Interview with EDM, August,
2015)

The findings from the interviews with deputy head teachers on teaching and learning
materials revealed that secondary schools have inadequate teaching and learning
materials,. For example, during the interview, the deputy head teachers explained that
teaching and learning materials are inadequate in both secondary schools. In his comment

the deputy head teacher secondary school ‘A’, pointed out that;

“It is pathetic to have secondary schools with teaching and learning
material for all students with special educational needs which is not
enough. For example: the visual impairment students are lacking Braille
books, the hearing impairment students are lacking hearing aids and low
vision students are lacking big print books.”(Interview with deputy head

teacher secondary school ‘A’, June, 2015)
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Further, the deputy head teacher secondary school ‘B’ pointed out that;

“This secondary school has a challenge in repairing the gadgets for the
students with the hearing impairment as they are expensive. To make
things worse, secondary school has no enough computers that produce
sound for teaching and student process for students with visual
impairment.” (Interview with deputy head teacher secondary school ‘B’,
June, 2015)

The findings from the interviews with Special Needs Education teachers on availability
of teaching and learning resources revealed that both secondary schools have inadequate
resources. For example, during the interview one of SNET for hearing impairment from

secondary school ‘B’ stated that;

“Hearing aids are expensive; the school cannot manage to buy them. These
hearing aids are provided by Mont Font College to the resource centres
though not enough”. (Interview with SNET hearing impairment secondary
school ‘B’ June, 2015)

Another SNET for students with HI from secondary school ‘B’ indicated that;
“The school does not provide the hearing aids, they are very expensive
comparing to the funding the schools receive. However, he added, Mont
Font College provide hearing aids though they are inadequate
comparing to the students with hearing impairment at this school”
(Interview with SNET students w hearing impairment secondary school
‘B’, June, 2015)

The findings from the SNET revealed that both secondary school A and B provide Braille
books to students with visual impairment. However, one of special needs education

teachers for students with visual impairment from secondary school ‘B’ stated that;
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“The provision of Braille books is insufficient comparing to the students
the school have. The students sometimes share the Braille book which is
not recommended. ”(Interview with SNET visual impairment secondary

school "B’, June, 2015)

Another SNET for students with visual impairment for students with visual impairment

from secondary school ‘A’ commented;

“The secondary schools provided Braille books but are not enough. the
resource room is full of Braille books which are outdated and we do not
use them.”(Interview with SNET visual impairment secondary school ‘A’,

June 2015)

Two of the SNET for students with visual impairment from secondary school ‘A’ and "B’
‘were much concerned with students of Low Vision. One from secondary school ‘B’

pointed out that;

“The large print books are not available at this secondary school; the
visual impairment SNETs are always enlarging the work of low vision
student which is tiresome to the part of these teacher.” (Interview SNET

visual impairment secondary school ‘B’, June, 2015)

The findings from the students with low vision revealed that the students with low vision
have challenges in using the books. One of the students from secondary school ‘B’

highlighted the challenges as follows;

“I have a challenge with big print books. The secondary schools do not
give us enough big print books. The SNETs for students with visual
impairment are the ones who transcribe small print to large print for us to
access what has been written.” (Interview with student low vision

secondary school "B’, July, 2015)
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Another student with low vision from secondary school ‘A’ complained on the same
challenge of big print books. She pointed out that;

“I have a challenge in reading the books as most of the books are not of big

prints” (Interview with student low vision secondary school ‘A’, July, 2015)

In addition, the findings from special educational needs student revealed that the
availability of teaching learning materials in both secondary schools are inadequate. One

of the students with visual impairment from secondary school ‘A ’emphasised that;

“I have a challenge when it comes to learning process due to inadequate
Braille books. | sometime share a book with my friend who is not in
accordance with my condition, | am not assisted. (Interview with student

visual impairment secondary school ‘A’, July, 2015)

She further commented that;

“The issue of Braille books could be handed well if the secondary school
is made aware of the challenges students with visual impairment meet if
there are no enough Braille books before enrolment, so that they would
have prepared well in advance”. (Interview with student visual

impairment secondary school ‘A’, July 2015)

One of the students with hearing impairment from secondary school ‘B’ also complained
on having a challenge on accessibility of hearing aids. He explained;

“I wonder why I am at this secondary school, because the hearing aids
are the necessity for me. However, the administrators of the school claim
that the hearing aids are expensive and cannot manage to buy
them”.(Interview with student hearing impairment secondary school ‘B’

June, 2015)
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Another student with hearing impairment from the same secondary school
complained that;

“I have even find difficulties in repairing aids when damaged. My parents
come to my rescues in repairing my hearing aids”. (Interview with

student hearing impairment secondary school ‘B’, July, 2015)

The response of EDM, deputy head teachers, SNET and students with special educational
needs on teaching and learning material, illustrates that students with special educational
needs are not receiving proper assistance to help them attain educational aspirations
which shows partial implementation of National SNE Policy Guidelines in secondary
schools. This is contrary to the objective of National SNE Policy guidelines on ensuring
that all education institutions create and provide supportive learning environment (MoE
and Vocational Training, 2009, p.6).The lack of teaching and learning material is
contrary to providing supportive learning environment as stipulated in the National SNE
Policy Guidelines to compromise the education of students with special educational
needs. Additionally, lack of materials is not in tandem with the social model of disability
that focuses inclusion of students with disability at all level of education barriers of

students with disability. (Barnes, 2009).

The findings in this study corroborate the findings reported by Chavuta (2010) and
Munthali (2011). The studies established that there are inadequate teaching and learning
materials in secondary schools. Some of these are insufficient Braille books for visual

impairment students, lack of large print books, hearing aids and assistive devices.
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Further, Kamchedzera and Aubrey (2010) pointed out that implementation of Inclusion
Policy in secondary schools failed because of lack of teaching and learning materials.

This is tandem with what the study has established that secondary schools are failing to
implement National SNE Policy Guidelines due to inadequate teaching and learning

materials.

The secondary schools are not providing enough teaching and learning materials to
students with special educational needs as revealed from the findings. Teaching and
learning materials are essential for learning process to take place, yet the secondary
schools are in deficit of the material resources. This means the partial implementation as
the secondary schools are not providing adequate materials. The findings on teaching and
learning instructions is not in line with social model of disability as lack of teaching and
learning instructions encourages discrimination among students. The National Policy on
Special Needs Education Policy Guidelines also highlights the need for inclusion of
students with special educational needs through provision of adequate teaching and

learning instructions to ensure successful implementation of the policy.

However, findings from this study cast doubt whether this would be realized as shown

from the inadequacy of teaching and learning materials.

84



4.3.2 Human resource — SNET
The findings from the interviews with EDM on deployment of SNET for students with
disabilities revealed that SNET are deployed to assist students with special educational

needs.

However, they are understaffed, and not all categories relating to the number and
diversity of students with special educational needs are deployed. In her statement she
explained;

“The staffing at secondary school level is inadequate. The shortage of
staffing has come because of many factors such as funding constraints
for training SNET ” (Interview with EDM, August, 2015)

Further, the EDM commented on provision of SNET as stipulated in National SNE
Policy Guidelines. She stated that;

“The National SNE Policy Guidelines stipulated the provision of SNET
for students with disabilities and emphasised that all regular teachers are
supposed to have the skills and knowledge of Special Needs Education in
compromising education for student with special needs and
implementation of National SNE Policy Guidelines”.(Interview with
EDM, August, 2015)

The EDM further revealed the status of regular teachers. In her comment she explained;

“Orientation of regular teachers is supposed to be frequent as they are in
an environment of students with special educational needs that needs
skills and knowledge of SNE. ” (Interview with EDM,, August, 2015)
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Further, the findings from both head teachers from secondary schools ‘A’ and ‘B’ on
availability of SNET for students with disabilities revealed that SNET are inadequate in

both secondary schools.

One of the deputy head teachers from secondary school ‘A’ explained the status of SNET
that are under staff. In her explanation, she pointed out that;

“The school has a deaf-blind girl; however, the deaf-blind Special Needs
education Teacher is not available. Those SNET for hearing and visual
impairments are responsible for her. However, they complain of having
difficulties to communicate to this student”. (Interview with deputy head

teacher secondary school ‘4’, June, 2015)

Another deputy head teacher from secondary school ‘B’ commented on the shortage of
SNET. In his comment he explained;
“It is difficult to identify the students with low vision, and learning
difficulties students as the secondary school is not having the Special
Needs Education Teachers for these special categories.” (Interview with

deputy head teacher secondary school ‘B’, June, 2015)

The information from EDM and deputy head teachers on SNET revealed that secondary
schools are understaffed which shows students with special educational needs are not

receiving education as required.

This is not in line with quality education that National SNE Policy Guidelines stipulated
on students with special educational needs (MoE, 2009) and contrary to what social
model of disability advocates in striving to overcome the various barriers encountered by

people with disabilities (Barnes 2009).
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With regards to information on orientation of regular teachers in secondary schools,
many regular teachers have no basic knowledge and skills in Special Needs Education
hence there is less attention being given to students with special educational needs in
inclusive secondary school setting as everything is left in the hands of Special Needs
Education Teachers Chimutu and Makoko (2007). What the study has established
collaborate with Chaula (2014) and Moodley (2002) asserted in their studies that when
teachers are trained and have the skills to handle students with special needs, they
normally gain courage in their work. Awareness on various disabilities makes them have

positive attitudes towards the students with SEN.

The National SNE Policy Guidelines emphasised the need to provide education to
students with special educational needs in all educational institution and at all levels of
education. However, information from the EDM and head teachers shows negligence of

deployment of SNET and training for the regular teacher.

This would not help government realise the goal of National SNE Policy Guidelines. This

also is against the social model of disabilities that discourages disabling environments to

students with special educational needs.
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Figure 2: Emerging challenges the secondary school experience in
implementing NSNEPG

4.4 Planning lessons and teaching of SNET in accommodate students with SEN.

This section looks at how planning lessons and teaching of Special Needs Education
Teachers in accommodating students with special educational needs in secondary school.
All SNET were asked to comment on how they plan and teach in accommodating

students with SEN in secondary schools.

The findings from SNET on planning lessons and teaching of students with SEN revealed
that SNET use different methods in order to accommodate SEN such as sitting plan,
Chain and fading, drilling, participatory group work discussion and sometimes field trip
education visits. One of the SNET for students with hearing disability from secondary
school B’ commented on the method she uses in accommodating student with hearing

impairment. In her comment she pointed out that;
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“In my classroom I use sitting plan Methods, I place a student with
hearing impairment at a right place so that they may have an access to
me as | am interpreting to them using sign language and my
lips. ”’(Interview with SNET hearing disability secondary school ‘B’, June,
2015)

Another SNET for hearing disability from secondary school ‘B’ commented that;

“Other students are long- sighted. | place these student at the back of the
classroom where she/he can manage to have a better sight on the
chalkboard or to the direction where | am gesturing or showing a picture
containing information or if the student is short sighted, then as a specialist
teachers | place the student in front of the classroom for better access on
the chalkboard and myself as a specialist” (Interview with SNET hearing
disability June, 2015).

The researcher observed the form one class where one of SNET for students with HI
from secondary school ‘A’ was teaching. The researcher observed students with hearing
disability being placed at the direction where they were accessing the special Needs
Education teacher when interpreting using sign language and lips. The students were

responding to the question when asked.

The researcher also observed a lesson taught in Form Three by another SNET for student
with hearing impairment from secondary school ‘B’. The researcher observed the
students with hearing impairment being considered by the SNET for hearing impairment.
The students with hearing impairment were guided where to sit. When asked the reasons

why those act, she explained;
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“As SNET, we would want students with hearing impairment to understand
the concept we are teaching and thus why we always ask questions to them.
Me as an individual, I would like to evaluate if students with hearing
impairment understood what | have taught” (Interview with SNET hearing
disability secondary school ‘B’, June, 2015)

Further, one of the SNET for student with hearing disability from secondary school ‘B’

indicated that he uses Chain and fading method. In his comment he said;

“When teaching students with hearing impairment, | follow step by step in
order to make these students understand the concept | am teaching”.

(Interview with SNET hearing impairment secondary school ‘B’ June, 2015)

One of the SNET for students with hearing impairment from secondary school ‘B’
defined ‘fading’ as a method that SNET use in classroom environment where students
have already the knowledge of a concept and is a reminder of the previous lesson as a
result they fade some of the letters, word or a sentence in order for students with special

educational needs to be reminded what they learnt in previous lesson”.

The researcher observed a Form Three class in which one of the SNET for students with
low vision impairment was teaching from secondary school ‘B’ using ‘Chaining and
fading method’ . The researcher observed step by step teaching. The SNET for student
with visual impairment wrote a sentence on chalk board and start rubbing vowels and
consonants one after the other. In conclusion the students with low vision were asked the
questions constructed from the lesson and students with partial vision was answering the
questions.

90



Further the SNET for visual impairment from secondary school ‘A’ and the other SNET
for students with visual impairment from secondary school ‘B’ explained the method they
use in accommodating students with SEN. SNET from secondary school ‘B’ for students

with visual impairment explained,

“l use participatory group work discussion method”. (Interview with SNET

visual impairment secondary school ‘4°, June, 2015)

The researcher observed a Form One class where SNET for students with visual
impairment was teaching at secondary school ‘B”’.Th. researcher observed the SNET for
students with visual impairment using participatory group work discussion methods
where students with visual impairment were included in the groups of regular students.
The SNET for visual impairment was going round the groups checking if all students
with visual impairment were participating in contributing ideas to the task give. When

asked why he was going round the groups, he responded;

“As the visual impairment students are in group work discussion with
regular students they are able to interact and discuss the task given by the
teacher and they are able to remember what they have discussed in the
group work discussion.” (Interview with SNET visual impairment

secondary school ‘B’, June, 2015)

Further, another SNET for students with visual impairment from secondary school ‘A

‘stated that;
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“l found very easy in assisting students with visual impairment in my
classes using participatory method, once the students of special
educational needs are told to participate in different activities in
classroom environment, they remember the activities they participated
in. ”(Interview with SNET visual impairment secondary school ‘4’, June,
2015)

The researcher also observed the form one class where the SNET from secondary school
‘A’ was teaching and observed that students with visual impairment were participating in
role play in classroom environment. Two of the SNET for students with hearing
impairment from secondary school ‘A’ and another SNET for students with visual
impairment from secondary school ‘B’ stated that they mostly use drilling method.

One of the SNET for students with visual impairment from secondary school ‘A’
explained that drilling method encourages the student to memorise the concept which
leads to understanding of the concept being taught. The researcher observed form one

class where a SNET was teaching and using drilling method.

The researcher observed an English lesson where the students with visual impairment

were made to memorize the definition of ‘Transitive and Intransitive verbs.” students

were made to repeat: ‘A verb is Transitive when it expresses an action which passes over

to an object.” While ‘A verb Intransitive when the action does notpass over to an object.’

Further she commented on drilling method, she explained;

“Drilling method is one of the best methods in assisting students with
special educational needs because these students have challenges in

understanding the content | am teaching them, so the best way is to make
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them memorise and they will remember what they have memorised.
However, she continued, it is very difficulties using drilling method with
the deaf-blind students.” (Interview with SNET visual impairment
secondary school ‘4’, June, 2015)

Another SNET for students with visual impairment from secondary school ‘B’ explained
the method which motivates SEN which is educational trips. In his comment he
explained;

“Educational visit and outdoor learning opportunities is one of the best
methods in teaching students with special educational needs. It was long
time ago when | had an education visit with students of special educational
needs and the students were excited as they were able to explain what they
saw and hear during the visit (Interview with SNET visual impairment

secondary school ‘B’, June, 2015)

However, he complained about the lack of support secondary school render to

educational trips.

During observation SNET used participatory group work discussion method more
frequently. Other SNET used drilling method and sitting plan method. However, chaining

and fading method was not used so often

The information obtained from the study revealed that SNET are implementing what has
been stipulated in National SNE Policy Guidelines. For example, it is stipulated that the
government will create a positive and least restrictive learning environment for

individuals with special educational needs to easily access educational services.
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Close the gap between students with special educational needs and those without and
ensure that effective and efficient systems are in place for identification. Thus, in the
secondary schools, SNET used variety of teaching and methods to reach their full

potential in education and make positives.

4.5 Availability of Specialised Supervision and Monitoring for SNET in secondary
schools

This section looks at availability of specialised supervision and monitoring for special

needs education in secondary schools. All participants were asked to comment on

availability of specialised supervision and monitoring for special needs education in

secondary schools

The findings from the interviews with the EDM and SNET revealed that the EDM
understood that the Education Division office has a role on the implementation of
National SNE Policy Guidelines in Secondary schools. The failure and success of
implementation of educational policies has a contribution in education (Chimutu and
Makoko, 2007). On monitoring and supervision, the EDM stated that;

“The Education Division office have a separate department of Special
Needs Education who handles the issues of students with special
educational needs in which the Desk Officer of Special Needs Education
is allocated to monitor and supervise SNE. ”(Interview with EDM ,August,
2015)
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This response indicates that the Education Division Manager at divisional level has the
practitioner who is responsible for monitoring and supervising the SNE in secondary

schools. However, this presence of separate office does not mean monitoring and

supervision is done in secondary schools. However, the EDM advised the researcher to
meet the Desk officer for Special Needs Education who explained that monitoring and
supervision is one of his duties and the challenge is that he visits secondary schools
rarely. The researcher probed further explanation on reasons why rare supervision on
SNE. In his response, he said;

“SNE sector encounter a lot of challenges, but the source of all challenges
is insufficient funding. SNE does not have adequate funding from Ministry
of Education and this lead to very little resource to be distributed in
secondary schools especially to the SNET, students with various disabilities
in secondary school. However, | visit the secondary schools to check how
resourceful and if they are able to use TALULAR (Teaching and Learning
Using Available Resources)” (Interview with Desk Officer SNE, August,
2015)

From what the Desk Officer said, it indicate that monitoring and supervision is
hindered by financial constraints as the Desk Officer does not respond to the need
of SNET and students with disabilities in secondary schools. However, the
education of students’ with disabilities depends on the availability of resources.
The act is not in resonance with social model of disability and what NSNEPG

stipulates on inclusion.
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The findings from both secondary school deputy head teachers during interview revealed
that monitoring and supervision is done at secondary school level. One of the deputy
head teachers from secondary school ‘A’ commented on monitoring and supervision. In
his comment he stated that;

“I personally monitor the SNET and even observe the teaching in classes in
which the students of SEN are allocated. | even encourage the students to
report on the challenges they meet during classes and even from the hostels
while on campus.”(Interview deputy head teacher secondary school A’
June, 2015)

The other deputy head teacher secondary school ‘B’ also commented on monitoring and
supervision. In his comment he said that;

“I am the patron of students with special education needs so that
monitoring and supervision of Special Needs Education teachers should
not be a problem.”(Interview with deputy head teacher secondary school
’B’, June, 2015)

The information from the EDM shows that at divisional level there is provision of
implementation of National SNE Policy Guidelines through the provision of separate
office in which the Desk officer for SNE is allocated. However, The Desk Officer for
SNE rarely supervises the SNET due to financial constraints as per his comments (Oral
Interview, June, 2015). This shows partial implementation of National SNE Policy
Guidelines as the education provider such as MoE is not providing enough of funding for

SNE as required.
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This therefore compromises education for SEN in terms of unuser friendly infrastructure
and lack of teaching and learning aids. Though monitoring and supervision is done in
secondary schools, they depend on TALULAR which is in tandem with social model of
disability (Barnes, 2009) and in line with what is stipulated in National SNE Policy

Guidelines (MoE, 2009).

The findings from the study are well corroborated with The Special Education
Department (2006, Article, 13, pp. 40-41) United Arab Emirates (UAE) that indicates the
excellent monitoring of SNE as well as supervising SNET in inclusive setting. The Senior
Supervisor of SNE provides supervision to the SNETSs’ in the educational zone, develops
and facilitates implementation of training programs to enhance knowledge and skills of
the special education instructors and conducts field visits to support and monitor the
implementation of the general rules of the SNE programs in coordination with the

guidance of special education.

In addition, the UAE introduced the Federal Law No. 29 in 2006, regarding the rights of
persons with disabilities which promote the philosophy of inclusive education by
ensuring that all students with disabilities in public and private educational institutions in

the UAE have access to equal educational opportunities.

The study has established that other studies conducted on SNE did not dwell much on
monitoring and supervision while this study found out that monitoring and supervision is

at automobile.
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Further, the study has established that implementation of National SNE Policy Guidelines
is very difficult as it lacks physical monitoring and supervision by education providers.
The education providers in this study are the EDM and the Desk Officer for SNE at

education division.

4.6 Chapter summary

The findings discussed in this chapter have revealed that the National SNE Policy
Guidelines implementation is a challenge in secondary schools as the sector of SNE is not
given enough funding from the Ministry of Education which result into infrastructure
which is not user friendly, in adequate teaching and learning materials. However, SNET
accommodate students with SEN through the use of diverse methods when teaching in an
inclusive classroom setting. Monitoring and supervision is at automobile. Unless physical
monitoring and supervision from education division improves, the implementation of

National SNE Policy Guidelines will be effectively.
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CHAPTER FIVE

CONCLUSION AND IMPLICATIONS

5.0 Chapter Overview
This chapter presents the conclusion and implications of the findings of the study about
the implementation of the National Special Needs Education Policy in two secondary

schools in Blantyre urban. The study answered the following research questions:

1. What does the National SNE Policy Guidelines stipulate about its
implementation?

2. How are students with special educational needs (SEN) accommodated in
the selected inclusive secondary schools?

3. Is there any specialised supervision and monitoring for teachers who teach
students with special educational needs?

4.  What are the challenges being faced by schools in the implementation of the
Special Need Education Policy Guidelines and what strategies that can be

used to address such challenges?
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5.1 Conclusion of the findings
The conclusions are presented according to the research questions and the

implication follows:

5.1.1 National SNE Policy Guideline
What the National SNE Guidelines stipulate about its implementation is contrary to what
is on the ground. For example, a guiding principle concerning discrimination: No student
with disabilities shall be discriminated or segregated against in that provision of
education services on the basis of age, gender, race, tribe, health status, disability, HIV
sero- status, economic status, religion, political affiliation is not totally respected or
followed. This is mainly done due to failure of government to provide enough funding to

secondary schools, such that some students are discriminated automatically.

5.1.2 User friendly infrastructure
The study found that not all secondary schools have user friendly infrastructure. For
example, in one of the secondary schools, paths leading to main structures e.g. library,
hostels and classrooms have a lot of steps at secondary school ‘A’ such a secondary
school was not purposely built to accommodate students especially those with mobility
and visual impairment. However, secondary school ‘B’ made an effort to flatten most of
the steps into ramps around the teaching area for better accommodation of students with

disabilities.
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5.1.3 SNET lesson planning and delivery
On the other hand, the study has revealed that both secondary schools ‘A’ and ‘B’
accommodate students with special educational needs through the use of diverse methods
in planning and delivery of their lessons. Some of the other methods used were:

Participatory group work, sitting plan, drilling, chaining and fading methods.

5.1.4 Monitoring and supervision of SNET
The study found that supervision and monitoring of SNE teachers is not done in
secondary school. However, SNE Desk Officer at division level is responsible for this.
The study established that the main challenge is financial constraints in the department of
SNE. Further, secondary school deputy head teachers supervise and monitor the SNET in
their respective secondary school. The SNET use diverse teaching methods in

accommodating all students without excluding those with Special educational needs.

5.1.5 Challenges in secondary schools in implementing NSNEPG
The main challenge is shortage of funding in SNE department in secondary schools

which led into:

1. Shortage of user friendly infrastructure.
2. Inadequate teaching and learning materials.
3. Deployment of SNET.

4. Rare monitoring and supervision of SNET.
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In order to overcome these challenges the government of Malawi has to improve on

funding SNE Directorate.

5.1.6 Implication of findings of the study
The findings of the study have various implications. For example, absence of user
friendly infrastructure at secondary school ‘A’, inadequate teaching and learning
materials, understaffing of SNET, and absence of supervision and monitoring of SNET in
secondary schools reflect partial implementation of National SNE Policy Guidelines.
This shows that even though the National SNE Policy Guidelines was developed to
ensure inclusion of all students despite student’s disabilities, still students with special
educational needs are still disadvantaged as they do not have the required infrastructure,

teaching and learning materials, and they lack enough SNE teachers.

Another implication is that there is breakdown of communication in implementing
National SNE Policy Guidelines. This is shown when the Education Division Manager
(EDM) referred the researcher to Desk Officer for SNE to explain better on supervision
of SNET in secondary schools. This indicates that the EDM does not properly follow up

what the National SNE Policy Guidelines stipulate about its implementation.

In addition, the findings of the study imply that Special Needs Education is being
neglected in terms of funding. This is a great challenge because better running of SNE
requires enough funding. This insufficient funding in SNE results into shortage of user

friendly infrastructure, Inadequate teaching and learning materials, understaffing of
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SNET and rarely monitoring and supervision of SNET. These make education for

students with SEN difficult and they feel neglected.

Further implication of the study is that supervision of SNET is mainly done at secondary
school level. This is shown when the deputy head teachers from both secondary schools
‘A’ and ‘B’ show much interest in supervising the SNET in their respective secondary
schools, while the Desk Officer for SNE visits to these secondary schools with the aim of

supervising SNET are very rare.

This is contrary to the objective that students with SEN will be provided with conducive
environment for their education. Other SNET would not use diverse teaching methods in

accommodating student with SEN due to absence of supervision.

However, the findings of the study revealed that SNET were accommodating students
with SEN through the use of diverse methods in both secondary schools. Hence, there is

partial implementation of National SNE Policy Guidelines in secondary schools

5.1.7 Suggested areas for further research
1. At the time of research, there were no wheelchair users in both secondary
schools. A similar research could be carried out on such learners to get

their perception on the phenomenon studied.
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2. As the study revealed that monitoring of SNE is at automobile, a study
could be conducted to find out what impact this has on the achievement of

SEN.

104



REFERENCES

Agbenyega, J.S. (2007). Corporal punishment in the schools of Ghana: Does
Inclusive Education work? Australian Educational Researcher,33(3),107-122.

Albert, B. (2003-2005). Lessons from the disability knowledge and research

program.

Ainscow, M. (2005). Using evidence to encourage inclusive school development:
Possibilities and challenges. Australasian Journal of Special Education, 29(2),
12-21.

Ainscow, M. (2007). Taking an inclusive turn. Journal of Research in Special
Educational Needs,7 (1),3-7.

Ainscow, M., & Miles, S. (2008). Making education for all inclusive: Where
next?38, 15-34.

Ainscow, M. (2015). Towards self-improving school systems: Lessons from a city

challenge. London: Routledge.

Ainscow, M. (2012). Moving knowledge around: Strategies for fostering equity
Within Educational systems. Journal of Educational Change,13(3), 289-310.

Ainscow, M., & Florian, L. (Ed.) (2010). From special education to effective
schools for all: a review of progress so far. In inclusive practice project London.
The Sage Handbook of Special Education (2nd ed).(pp. 146-159). London: Sage.

Angelides,P., Georgious,R., & Kyriakou, K.(2008). The implementation of a
collaborative action research programme for developing inclusive practices:

Social learning in small internal networks. Action Research, 16,557 — 568.

105



Anwer, M. (2012). Regular schools’ teachers’ attitude towards inclusive
education in the Region Of Gilgit-Baltistan. Interdisciplinary Journal of Contemporary
Research in Business. Retrieved 5 February, 2016, from:
http://journal-archieves 23.webs.com.997-1015.pdf

Ary, D., Jacobs, L.C., Razavieh, A., & Sorensers, C. (2006).Introduction to

research in Education, (7thed.). Canada: Wadsworth Thomson.

Avalos, B. (2000). Policies for teacher education in developing countries.

International Journal of Educational Research, 33, 457-474.

Badley, E. M. (2008). Enhancing the conceptual clarity of the activity and
Participation Components of the international classification of functioning,
disability and health. Social Science and Medicine, 66(11), 233-2345.

Bamberger, M. (Ed.). (2000). Integrating Quantitative and Qualitative Research
in Development Projects. Washington DC: World Bank.

Barnes, C. and Mercer, G. (2004). Implementing the Social Model of Disability:
Theory and Research. Leeds: The Disability Press.

Barnes, C. (2009) Centre for disability studies school of sociology and social
policy University of Leeds, Understanding the Social Model of Disability
Background notes to a verbal presentation. Retrieved on 7 February 2017

fromatFranforskningsobjektillmedaktdrHandikappférbundenssamarbetsorgan.
Barr, S., & Smith, R. (2008). Towards educational inclusion in a contested society: From

critical analysis to creative action. International Journal of Inclusive Education,
12, 401-422.

106


http://journal-archieves/

Bazeley, P. (2013). Qualitative data analysis: Practical Strategies. Sage, London

Bell, J. (1993). Doing your research project: a guide for first time researchers in
education and social sciences. Buckingham: Open University Press.

Bogdan, R. (2009). Definition of qualitative Research. Is it a qualitative
Research? Cape Town: Cambridge University press.

Berg, B. (2007) Qualitative research methods for the social sciences (3rded.).

Massachusetts: Allyn & Bacon.

Booth, T.,& Ainscow, M. (2002). Index for inclusion. developing learning and

participation in schools. Bristol: CSIE.

Bornes, C. (2009). Mainstreaming of Visually Impaired Students .A Case of
Integrated Secondary Schools, Kericho District, Ainaimoi Division,

Kenya:Kericho.

Bourke, P. E. (2010). Inclusive education reform in Queensland: Implications for
Policy and Practice. International Journal of Inclusive education,
14(2).183-193.

Burns, D.E.,& Reis,S.M.(2010).Developing a thinking skills component in the
gifted education program. Roeper Review, 14(2).

Bryman, A. (2012). Social research Methods. (4th ed). Oxford: New York

Centre For Educational Research and Training (2005). Issues in education
system of Malawi: evidence from research. Zomba: Chancellor College.

107



Bryman, A.(2001, 2008) Thematic network: an analytic tool for qualitative

research Cape Town: Cambridge University press

Cicek, V. (2013). Effective use of lesson plans to enhance Education.
international Journal of Economy/Management and Social Science,2(6),
334-341.

Cohen, L., Manion, L.,& Morrison, K. (2007).Research methods in education
(6thed.). London, United Kingdom: Routledge.

Cohen, L., Manion, L. & Morrison, K. (2003).Research Methods in Education.
(5th ed), London: Routledge.

Corbin, J.,& Straus, A. (2008). Basic Qualitative Research (3rd ed.). Techniques

and Procedures for Developing Grounded Theory. London: Sage Publications.

Chaula, G.J., (2014). Masters in Adapted Education: Challenges teachers face in

implementation of inclusive education in schools in Tanzania.

Chavuta A., Itimu, A.N., Phiri Chiwaya, S., Sikero, N., & Alindiamao, G. (2008).
Montfort SNE College and Leonard Cheshire Disability International. Inclusive
Education Project Shire Highlands Education Division — Malawi Baseline

Study Report. Mont Font Press: Limbe
Chappell, L. C., Goodley, D., & Lawthorn, R. (2001). Making connections: The

relevance of the Social model of disability for people with learning difficulties.

British Journal of learning disabilities, 29, 45-50.

108



Chimombo, J.P.G. (2001). Educational Innovations in developing countries:

Implications and challenges for policy change: Malawi.

Chimutu, P., & Makoko, J. (2007). Catholic University of Malawi, Baseline study

on Status of Special Needs Education: Malawi: Mont Font Press, Limbe.

Claiborne, L.B., Cornforth, S., Davies, B., Milligan, A., & White, E.J. (2009).
Inclusion and mastery: Variations on the theme of subjection. Gender and
education, 21(1), 47-61.

Cresswell, J. W. (2012). Educational research: planning, conducting and
evaluating quantitative and qualitative research(4th ed). Pearson

Education, Boston.

Cresswell, J. W. (2009). Research design, qualitative, quantitative and mixed
methods approaches(3rd ed). London: Sage Publications.

Cresswell, J.W., (2003). Research design: qualitative and Quantitative

approaches. Thousand Oaks, CA: Sage.

Cresswell, J. W. (2002). Education research: planning, conducting and
evaluation quantitative and qualitative research. Ohio: Merrill Prentice
Hall.

Crow, L. (1996). Including all our lives: Renewing the social model of disability.

Retrieved 5 February, 2017,
: Scholar.google.com/scholar?=Crow+1+1996%C

109



De Jong, T. (2005). A framework of principles and best practice for managing
Student behaviour in the Australian education context. School psychology
international. Retrieved 5 February, 2017, from:
http://www.schoolar.google.com/cholar?q=de+jong+t+2005

Denscombe, M. (2007).The good research guide for small-scale research

projects 3rded.).Berkshire, England: Open University Press.

Denzin, N.K.,& Lincoln, Y.S. (2005) ‘Introduction: The discipline and practice of
qualitative research," in Denzin, N.K. and Lincoln, Y.S. (Eds), Handbook
of Qualitative Research, (3rd ed) PP104-110 Thousand Oaks: Sage.

De Vaus, D.A. (2002). Surveys in Social Research. London: Allen & Unwin.
United Arab Emirates (2006).Federal Law No. 29/2006 on the Rights of

Persons with Special Needs.
Fisher, P., & Goodley, D. (2007). The linear medical model of disability: Mothers

of disability babies resist with counter narratives. Sociology of health and
illness.29(1), 66-82. Retrieved on 7 February, 2017 from Wiley Online Library.

Fitz, J. (2001). Implementation research and education policy: Practice and
prospects. Cambridge, United Kingdom: Blackwell publishers.

Fraenkel, J.R., & Wallen, N.E. (2000).How to design and evaluate research in

education. London. Sage Publications.

Florian, L. (2008). Special or inclusive education: Future trends. British Journal
of Special Education,35(4), 202-208.

110



Gall, M. D, Gall, J. P., & Borg, W. R. (2007). Educational Research: An

Introduction (8th ed.). New York: Pearson Education.

Gall, M. D, Gall, J. P. & Borg, W. R. (2003). Educational Research: An

Introduction (7th ed). New York: Pearson Education.

Guba, E.G., & Lincoln, Y. S. (1994).Competing Paradigms in qualitative
research. In: Densin, N.K. and Lincoln, Y.S. (Eds). Handbook of qualitative
research. (pp.105-117).Thousand Oaks (CA): Sage publishing.

Ghergut, A., & Grasu, M. C. (2012). Qualitative analysis about inclusion in
Romanian regular schools. Social and Behavioural Sciences, 33, 55-59. Retrieved

5 February, 2017, from:http://www.sciepub.comference/46208.

Grix, J. (2004) The Foundations of Research, Hampshire Palgrave: Macmillan.

Hawkins, J.M (2001). The South African, Oxford School Dictionary: Cape Town.

Hornby, G. (1991). Inclusion or Delusion: can one size fit all? Support for
Learning, Vol 14 No 4, (p152-157). Nasen

Jones, H. (2011). A Guide to Monitoring and Evaluating Policy Influence
Overseas Development Institute. Retrieved 5 February, 2017,

from:http://www.google.comsearch?q=Jones+h+201 pdf.

Jordan, A., Glenn, C., & McGhie-Richmond, D. (2010). The Supporting Effective
Teaching (SET) Project: The relationship of inclusive teaching practices to
teachers’ beliefs about disability and ability, and about their roles as teachers.

Teaching and Teacher Education.26, 259-266.

111



Kaliwa, G. (2008) .Visually impaired children’s experiences with special
segregated schools in Malawi: a case of Chilanga schools for the blind.

Unpublished Masters thesis. Bodo University College, Norway.

Lomofsky, L., & Lazarus, S. (2001). South Africa: First step in the development
of an Inclusive Education system. Cambridge Journal of Education,31(3), 303-
307.

Kamchedzera, T., & Carlo, A. (2010).Implementation of inclusion policy in
Malawian Secondary Schools Un published doctoral thesis, University of

Warwick: http://go.warwick.ac.uk/wrap/55933.

Kamulaga, F. (2010). Equity in Educational participation for students with
Special Needs. Case of the Universities in Malawi. Unpublished Master

thesis, University of Malawi, Zomba.

Kenya. Unpublished doctoral thesis, University of Kenya. Nairobi.

Kett, M., Lang, R., & Trani, J. (2009). Policy arena disability, development and
dawning of a new convention: A cause for optimism? Journal of International
Development, 22(15),96.Korir, C. B. (2009).Mainstreaming of visually impaired
students. a case of integrated secondary schools in Kericho District, Ainaimoi

Division,

Korkmaz, I. (2011). Elementary teachers’ perceptions about inclusive education.
US- China Education Review, 8(2), 177 — 183.

Kothari, C.R. (2004). Research methodology, methods and teaching. (2nded.).
NewDelhi: New Age International Publishers.

112


http://go.warwick.ac.uk/wrap/55933

Laforest, J. (2009). Safety diagnosis tool kit for local communities: Guide to

organization semi — structured interview with key information.

Lang, R. (2009). The United Nations Convention on the rights and dignities for
persons with Disability: A panacea for ending disability discrimination?
European journal of Disability Research, 3,266-285. Retrieved 5 February, 2017,

from: http://www.google.com/search?client=ms-android-te

Lankshear, C. & Knobel, M. (2004). A handbook for teacher research: From

design to Implementation. Buckingham, England: Open University Press.

Little, A. W. (2002). Motivating, Learning and Development of Human Capital.
Compare Journal, Volume 33(4), 437 — 452. Retrieved 5 February, 2017, from:

http://www.google.com/search?g=little+a+w+20.

Luttrell, W. (2010). (Eds). Qualitative educational research: Reading in reflexive

methodology and transformative practice. New York: Routledge.

MacJessie-Mbewe, S. (2004). Analysis of complex domain: access to secondary
education in Malawi. Michigani: Proquest Information and Learning Company.

Macfarlane, A.H. (2007). Discipline, democracy and diversity: working with
students with behaviour difficulties. Wellington: New Zealand Council for
Educational Research.

Magombo, H.P. (2008). Class Teachers’ management of the learning needs of
Primary students with visual impairment in Malawi. Case of selected government
primary schools in Malawi. Unpublished master thesis. Newcastle University,

Newcastle, Uk

113


http://www.google.com/search?q=little+a+w+20

McFerran, A. (2005). Special report: accursed and forgotten, Africa’s disability
children. The times July 07 2005. http://business:times on line.co.uk\article 0, 7-
1682962, 00.html Retrieved on 5 November, 2015.

Mclaren, S.J., & Kearney, D. (2009). Coming ready or not: Double blind peer
Reviewed proceedings of making inclusive education happen ideas for sustainable
change. Nairobi: KISE

McMenamin, T. (2011). The tenancy of special schools in an inclusive policy
environment: The New Zealand situation 1996-2011. Support for Learning, 26(3),
97-102. Retrieved 5 February, 2017, from:
http://lwww.google.com/search?client=ms-androld-te..

Marshall, C., & Rossman, G.B. (1995). Designing Qualitative Research. (2nded.)
California: SAGE publications.

Marshall, C., & Rossman, G.B. (2003). Designing qualitative research. California:

SAGE publications.

Meijer, J.W. (2010).SNE in Secondary schools: Inclusive Policies and Practices.

Mertens, D., & McLaughlin, J. (2004).Research and evaluation methods in
Special education. California: Corwin Press.

Mertens, D.M. &McLaughlin, J.A. (2004).Research Methods in Special

Education: Applied Social Research Methods Series, 37. Retrieved on 5 February,

2017, from: http://www.google.com/search?q=mertens+d+m-+an

114


http://www.google.com/search?q=mertens+d+m+an

Milner, G.C. (2008). An analysis of the implementation of teacher deployment
policy in primary schools: The case of Lilongwe district. Unpublished Master

thesis, University of Malawi, Zomba.

Ministry of Education (2006).Special education needs policy (draft), Lilongwe:
The Government of Malawi (2007). National policy on SNE. Lilongwe

Ministry of Education (2014), Education Sector Implementation Plan Il
(2013/14 — 2017/18).Towards Quality Education: Empowering the School.
Lilongwe: MoE.

Ministry of Education (2008). Special needs department position

paper. Lilongwe: Ministry of Education.

Ministry of Education (2009). Implementation Guidelines for the national policy
on SNE. Lilongwe: MoE

Ministry of Education (2000). The policy investment framework (PIF). Lilongwe:
Mitler (2002). International experience in including children with
disabilities in ordinary schools. Retrieved on 5 February 2017 from

http//www.eenet.org.uk/theory/practice — internet- exp.shtmi

Moodley, S. (2002). Inclusive education: challenges for distance learning policy
and practice. Sydney: Technikon.

Mulvany, J. (2000). Disability, impairment or illness? The relevance of the social
model of disability to the study of mental disorder. Sociology of Health and
Iliness, 22(5),582-601.

Munthali, A.L. (2011).A situation analysis of persons with disabilities: Centre for

Social Research. Zomba: University of Malawi.

115



Mutisya, S.M.C. (2010). Factors influencing inclusion of learners with special
needs in regular primary schools in Rachuonyo district. Unpublished masters

thesis, Kenyatta University, Kenya.

Neuman, A., (2000). Research design: Qualitative and educational approaches.
Thousand Oaks, CA: Sage.

Ncube, S. (2003). I¢’s time for Africa to invest in education, not war.

. Retrieved on 5 July 2015. www.africawoman.net

Nguyet, H. (2010). Implementation of Special Needs Policy in Western
Countries.. The National Research Institute of Papua New Guinea, Special
Publication, No. 57. Retrieved 5 February, 2017, from

-http://www.google.com/search?q=nguye+and+h

Ndhlovu, D. (2008).Challenges faced by pupils with disabilities, Accessing

Education in Inclusive Schools: Zambia press. Zambia.

Ogot, O. (2005a). Transforming education system to respond to all students.
Experience from Oriang Cheshire inclusive education project. Retrieved 29
November, 2006, from: http//wwweenet.org.uk/newsletters/news 8/transforming

education.

Ogot, O. (2004a). Developing inclusive environments, Oriang, Kenya.

http/www.leonard — Cheshire org/work practice —Kenya.php. 5 February 2017.

Officer, A., & Groce, N. E. (2009). Disability: Beyond the medical
model. Disability and Health Journal, 3(7),1795-1796.

116


http://www.africawoman.net/

O’Gorman, E., & Drudy, S. (2010). Addressing the professional development
needs of teachers working in the area of special education/inclusion in
mainstream schools in Ireland. Journal of Research in Special Education
Needs,10(1), 157-167.

Oliver, M. (2004). The Social Model of Disability in action: If | had a hammer,
Mercer, G (Eds), Implementing the social model of disability: Theory and
research, pp18-31, Leeds: Disability Press.

Opertti, R., Brady, J., & Duncombe, L. (2009). Moving forward: Inclusive

education as the core of education for all,39, 205-214.

Opic, C. (2004) Doing Educational research: A Guide to First Time Researchers.
London: SAGE publications Ltd. SAGE Research. Retrieved 5 February, 2017,

from :http://www.google.com/search?g=opic+c+2004+doil

Paliokosta, P., & Blandford, S. (2010). Inclusion in school: A policy, ideology or
Lived experience? Similar findings in diverse school cultures. Support of
Learning,25(4),179-186.

Pearson, S. (2009). Using activity theory to understand prospective teachers’
attitudes to and construction of special educational needs and/ or disabilities.
Teaching and T teacher education,25, 559-568.

Peters, S. (2007). Education for all: A historical analysis of international inclusive
education policy and individuals with disabilities. Journal of disability policy
studies, 18(2), 98-108.

Pigi, S.J., & Frissen, P.H.A. (2009). What policy makers can do to make inclusive
education. Educational management administration &leadership,
37,366 — 378.

117



Rahaman, M.M. (2011). Inclusive education practices for secondary school

students with disabilities. Canterbury: University of Kent at Canterbury.

Rampana, B.M. (2015) Effectiveness of school intervention team (sit) in assisting
learners with special educational needs in Gaborone Junior:
uir.unisa.ac.za/bitstream/handle/10500/19622/dissertation-

rampana.bm.pdf?...1

Randiki, F. (2002). Historical development of SNE. Nairobi: KISE.

Richards, J.C. (1998). What is the use of a lesson plan? In J. Richards (Ed.)
Beyond Training 103 - 121, New York: Cambridge University press.

Rogers, F.H., & Vegas, E. (2010). Teachers in developing countries. The World
Bank,17(9), 504-511.

Rossman, G.B., & Rallis, S.F. (2003). Learning in the Field: an Introduction to

qualitative research. California: Sage Publications.

Rossman,G.B(2005). Purposive sampling as a tool for information selection.

California: Sage Publications.

Runswick, C. (2011).Time to end the bias towards inclusive education. British
Journal of Special Education,38(3), 122-118.

Salmonsson, A. (2006). Disability is not inability. A baseline study of steps taken

towards inclusive education in Blantyre and Machinga districts in Malawi.

Blantyre: Institute of Public Management.

118



Soko, D. (2004). What Malawi can learn from the literature from majority world

countries about the implementation of inclusive education. Case study of

Mangochi and Balaka districts. Unpublished master thesis, University of Malawi,

Zomba

Sorto- Otero, M. (2011) Breaking the consensus in educational policy
Reform? Critical studies in Education,52 (1), 77 — 91.

Slee, R. (2008). Beyond special and regular schooling? An inclusive education

reform agenda. International Studies in Sociology of Education, 18(2), 99-116.

Smith-Davis, J. (2002). World initiatives for inclusive education. Teaching
Exceptional Children, 35, 77.

Spooner, F. (2007). Effects of training in universal design for learning on lesson
plan development, Remedial and Special Education, 28, 108-116.

Stake, R. E. (1994). Qualitative Case Study. Handbook of Qualitative Research.
CA: Sage.

Swartz, D. L. (2008). Bringing Bourdieu’s master concepts into organisational
analysis. TheoSoc, 37, 45-52. Retrieved 5 February, 2017, from:

http://www.google.com/search?q=swartz+d+1+2008

Terzi, L. (2004). The social model of disability: A philosophical critique. Journal
of applied philosophy,21(2), 7-9.

Torombe, R. (2013). Teachers’ experiences in implementing inclusive education

policy in Papua New Guinea: A Study of two schools in the national capital

district. University of Waikato. New Zealand.

119



Thomas,G.,& Loxley, A.(2001).Deconstructing special education and

Constructing inclusion. Philadelphia: Open University Press.

United Nations (1948). Universal Declarations of Human Rights.

UNESCO (1994).The Salamanca statement and framework for action on special
needs education. Paris: UNESCO.
WwWWw.unesco.co.org/education/pdf/SALAMA-E.PDF.France

UNESCO (2001). Open file on inclusive education. Paris: UNESCO.

UNESCO. (2001). Understanding and responding to the children’s needs of

inclusive classroom. Paris: UNESCO.

UNESCO (2001). Open file on inclusive education. Paris: UNESCO.

UNESCO (2003). Overcoming exclusion through inclusive approaches in

education: a challenge and a vision. Paris: UNSECO.

UNESCO (2004a). Becoming an inclusive learning friendly environment, ILFE.
Bangkok: UNESCO.

UNESCO (2004c). Getting all children in school and learning. Bangkok:
UNSECO.

UNESCO (2004d). Managing inclusive learning friendly classrooms. Bangkok:
UNSECO.

Walter, E. (2008).Cambridge University Press: Advanced Learners’ Dictionary.
(3rd ed). London: Cambridge University press.

120


http://www.unesco.co.org/education/pdf/SALAMA-E.PDF.France

Wearmouth, J. Edwards, G. & Richmond, R. (2006). Teachers’ professional
Development to support inclusive practices. Journal of In -service Education,
26(1), 49-61.

Wong, H. K., & Wong, R. T. (2009).Harvard (18th ed.) The first days of school:
how to be an Effective teacher. Mountain View, CA: Harry K. Wong
Publications.

World Bank (2003). Tools for Education Policy Analysis. Washington, DC:
World Bank.

Yin, R.K. (2003).Case Study Research: Design and Methods. London: SAGE

Publications.

Zimmerman, H. (2011). Council for Exceptional Children, accommodations and
adaptations. Retrieved on 5 February, 2017, from:

http://scholar.google.com/scholar?q=zimmerma
Zimpita, V.T. (2008). Equity and special education; the case of the visually

Impaired and their involvement in physical education and sporting activities.

Unpublished Masters thesis, Chancellor College, University of Malawi, Zomba.

121


http://scholar.google.com/scholar?q=zimmerma

APPENDICES

Appendix 1: Introductory letter from Chancellor College
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Appendix 2: Introductory Letter to every Participant

Dear participant,

My name is Gertrude Mkwezalamba. | am a second year Master of education
(Policy, planning and Leadership) student at Chancellor College.

You have been selected to participate in this study. The purpose of this study is to
explore the implementation of National Policy on SNE in secondary schools in
Malawi.

The information you will give as you participate in this interview will be
important and valuable. | will therefore be very grateful if you answer the

questions honestly and carefully.

The answers you give to the questions will be confidential. To ensure
confidentiality, please do not disclose your name during interview. You have a
right not to respond to the items you feel uncomfortable with. Where the question

is not clear, please feel free to ask me for clarification.

Lastly, I would like to thank you for sparing your time to participate in this study
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Appendix 3: List of Participants and the Month of Interview

June, 2015
= Two deputy head-teachers from secondary school ‘A’ and ‘B’ were
interviewed.

= Eight SNET from secondary school A,, and ‘B’ were interviewed

July, 2015

Twelve students with SEN from secondary school ‘A’ and ‘B’.

August, 2015

* The Education Division Manager: South West Education Division

= Desk officer for SNE: South West Education Division
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Appendix 4: List of SNET Observed
June, 2015

SNET for hearing impairment students secondary school ‘A’ teaching form ‘One’

class

SNET for visual impairment students secondary school ‘A’ teaching form ‘One’

class

SNET for visual impairment student secondary school ‘A’ teaching form ‘One’

class
SNET for hearing impairment secondary school ‘B’ teaching form ‘Three’ class

SNET for hearing impairment secondary school ‘B’ teaching form ‘Three’ class
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Appendix 5: Observation Check list School A & B
June, 2015
A. Infrastructure Observation

v Rating scale: Availability of user friendly infrastructure.

o Absence of user friendly infrastructure

Availability of user Friendly infrastructure School A | School B
Flash doors

Ramps

Toilets

Wheel chair usage : Classrooms, Hostels & Labs

Lower shelves in library

B. Class Lesson Observation

Methods used in accommodating SSNE | School A | School B
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Appendix 6: Interview Guides for Education Division Manager (EDM)

August, 2015

Position: Date:
Sex: Time
A. User Friendly infrastructure

The National Policy on SNE stipulates the provision of conducive environment

for students with special educational needs at all levels of education in the country

Malawi.

1. How accessible are secondary schools in accommodating students with
SEN?

B. Provision of resources

2. Does the Education Division provide adequate resources for

accommaodating for

student with SEN in secondary schools?

C. Monitoring and supervision

3. How is monitoring and supervision taking place in secondary schools for
accommodating students with SEN?

Do you have any question or comment?

Thank you for participating in this study.
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Appendix 7: Interview Guides for Desk Officer: SNE.

August, 2015

Position: Date:
Sex: Time

Is there any specialised supervision and monitoring for SNE Teachers at

secondary school level?

Do you have any question or comment?

Thank you for participation in this study
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Appendix 8: Interview Guide for Deputy Head teachers

June, 2015
Secondary school: Date:
Sex: Time:
A. User Friendly infrastructure

The National Policy on SNE stipulates the provision of conducive environment

for students with special educational needs at all levels of education in the country

Malawi.

1. How accessible is the secondary school in accommodating students with
special educational needs?

Provision of resources

|00

2. Does the secondary school provide adequate resources in accommodating

students with special educational needs?

©

Monitoring and Supervision

3. How is monitoring and supervision taking place for enhancing accommodation

for students with special educational needs at this secondary school?

Do you have any question or comment?

Thank you for participation in this study
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Appendix 9: Interview Guide for SNET
June, 2015

Secondary school: Date:
Sex: Time:

A. User Friendly Infrastructure

1. How accessible do you think the secondary school is for accommodating
students with special educational Needs?

B .Provision of resources

2. Does the secondary school provide adequate resources in accommodating
students with special educational needs?

C .Planning lessons and teaching

3. What methods do you use in teaching and learning process in order to
accommodate students with special educational needs?
Do you have any question or comment?

Thank you for participating in this study
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Appendix 10: Interview Guide for Students with SEN.

July, 2015
Secondary school: Date:
Sex: Time:
Type of disability: Age:

A) User friendly infrastructure

1) How accessible are the secondary school buildings?

B)_Provision of resources

2) Does the secondary school provide adequate special learning materials?

Do you have any question or comment?

Thank you for participating in this interview.
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